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ABSTRACT 

To explore goals for econonics education and ways in 
which these goals might be improved, reconciled, and consolidated, a 
Delphi-like inquiry among more than 200 economics educators, 
economists, businessmen, other social scientists, and educational 
administrators was undertaken. Statistical data, and comments as to 
respondents' views expressed in one questionnaire yas relayed back to 
them with a successive questionnaire. The process was repetitive for 
the purpose of eventually developing a composite opinion shared by 
the respondents in the light of reactions of others. Key findings of 
the inquiry, considered important guides for more effective economics 
education, are that the goals of economics education differ widely, 
both within arid among the groups surveyed and that respondents 
arrived it a general concentration on one or another of three 
possible goals. The need for the inquiry, its process, and findings 
are discussed. Recommended actions deal with specification of goals, 
explanations to business interests and educational administrators, 
and implications to trainers of teachers of social studies. Exhibit 
include four questionnaires and responses. (Author/KSH) 
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The Goals of Economics Education: BEST COPY RVfllABlE 

a Delphi - like Inquiry , 

Robert V. Horton Dennis J. Weidenaar 

I. Introduction and Sunimary 

• I 

Economists, businessmen, labor leaders, and educators have been 
.imong the many enthusiastic supporters in recent years of the cauiae of 
economics education.^ Under the "-Cloak of economics education we Itave 
witnessed, however, such diverse activities as the teaching oS, how to 
write a bank check; sessions to help clergymen secure highcr^^numerntioiv; 
high school classes in the selection of common stocks for investment or 
speculation; institutes designed primarily to pay homage'^to freedom of 
enterprise; and workshops for social studies teachers in the practical 
arts of the successful consumer. 

Meanwhile, many of us engaged in economics education are questioning 
whether literacy in economic reasoning has been improved at all. Symptoms 
of continuing economic illiteracy remain pervasive. It is still commonly 
believed, for example, that whatever one parliy to an economic transaction 
gaiis, the other party must lose. 

Robert V. Horton is professor emeritus of economics education and DenntB 
J. Weidenaar is associate professor of economics education, both at 
Purdue University. Professor Weidenaar is also Director of the Purdue 
Center for Economics Education. 

Vor purposes of this paper and the Inquiry, "economics education '* Ims 
been defined as activities which promote a wider understanding of basLc 
economic principles and their possible applications, as , a matter of 
Reneral education . 

2 

Based upon answers of beginning economics students In various couthc 
sections at Purdue University. 
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What unfortunately appears rather typically in textbooks for high 
school social studies sustains our doubts: 

"The decrease in production resulted in increased prices 
because supply and demand became almost equal," 

"If he is obliged to purchase many articles, th:in he 
works i'or others and not for himself; he is but a fool 
and a slave. 

^ private industry overridched itself thus causing 
•Inflation..." (our emphasis)*^ 

^ven The New York Time s opines that the balancing of costs and 
benefits is not properly applicable to a project for crashproof cars, 
.since human lives are at Lssae."^ (It would appear, then, that the 
saving of twice as many lives at the same costs would be of no iitqsortance 
to its editors! ) 

Believing cUat vaguenesses, confusions, and conflicts as to goals 
mi Kilt well binder lay what we observed and that they might well be under- 
;:untiiK seriously our efforts iVi economics education, we undertook in 
197 3-74 a Ue Iplii- 1 ike inquiry^ among more than 200 economics educators. 



3 

Dennis J, Weldenaar tL.al., HconoTTiics In Social Studies Textbooks . 
New York: Joint Coiincil on Economic Education, 1973, pp. 37, 46, and 43, 

4 

The .New York Times . May L, 1966, quoted in John E. Maher: What is 
rJconoMilcs ? New York: Wiley, 1969, p. 13. 

inquiry in which statistical data and comments as to respondents' 
views expressed in one questionnaire are relayed back to them with a 
successor questionnaire. The process is repetitive with the purpose 
of developing eventually a composite opinion shared by the individual 
respondents in the light o2 reactions of others. Such inquiries vary 
ol cuuriie in the basic question or questions to which they are directed. 
The Inquiry here is called "De Iphi-ilke , " because it was not directed 
to prediction as to the future. 
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economists, businessmen, other social scientists, educational administrators, 
and others^ to explore what goals were held for economics education and 
how these goals might be improved, reconc;Lled, and consolidated* We 

recogni?.ed that the existing deficiences might arise both from inattention 
to goals and ilrom diifering choices among them* 

We believe that the key findings pf the Inquiry are important guides 
for more effective economics education. These findings are: 

1. The goals of economics educati'cjn differ widely, both 

' 7 8 

within and among the groups .surveyed* 

2. Nevertheless, repeated exposure to the thinking of 
others and renewed individual consideration led to 
a general concentration upon one or another of the 

following three of the original array of possible 

•9 J 
goals: ^ 

Coal ^^2 : To help us to be more capable as direct 
participants in the economy - that is, 
as consumers , workers, businessmen , or 
investors . 

Goal 'O : To "improve*' decisions when we act in 

our society as citizens. 
(;oal ^^6 : To improve our understanding of the 

world m which we live. 
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''a liHiing oi* p.'irt 1 cipants appears as Kxhibiit X» Their continued, thought- 
till rcHponnes were essontinl to the Inquiry,, and they earned the apprecia*- 
lion ol* all ol us v'ho are concerned about economic illiteracy. 

i '-^ 

'see Kxhibit V, 

Tlu- ^roupij are i)y occupations and other categories. The occupations as 
referred to iiv this report are the primary ones of the participants as 
.sLaled .IV I hem. See lixhibit IV for definitions of occupations, "primary,*' 
roles, etc* 

'^The goals involved in the Inquiry are all specified in Exhibit I or II- 
® *"see Exhibit;^ V, VI, and VII. •^ 
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3* An integration of these three goals, so far as 

they seemed practicable, into a single goal and 

\ * ' * 1 1 

^ a supporting or explanatory rationale became the 

basis, then, for a really remarkable favorable 
•'consensus*', both within the groups arid among them* 
There were of course criticisms, some of them 
justified, we thought, and some of them not,- and 
there were some strong recalcitrants* Neverthe- 
less, the "consensus" goal with its rationale 
received very^ general approvals 
We have no illusion that the resultant goal and rationale statement 
Is perfect, or even that its idea is. something which must be accepted by 
each of us. We do hope, however, that both the findings of tlie Inquiry 
and the processes and bases of reaching them will gain the attention of 
everyone concerned with economics education, and that based upon then^we 
will each construct tenable goals and rationales whlcli we individually 
find satisfactory* For this purpose, our Inquiry makes available judg- 
ments reflecting thousands of years of varied experience among our 
participants. Hopefully, with these judgments as a guide, we may avoid 
mistakes and overs ii^^lits already discerned by others. 



1 1 

See Exhibit II for its original statement and some related explanations, 
a revised version, with a diagrammatic view of I nterre 1 ationsliips , is pre- 
sented in Exhibits lA and A-1 on the following pages. 

The acceptance to rejection ratios ranged for example, from 2 to 1 in 
the cases of educational administrators and businessmen to more than 3 
to 1 in the case of economists other than economics educators and more 
than 6 to 1 in the cases of economics educators - and social scientists 
other than eccnonists. More detailed data as to these approvals and 
rejections and as to those of other groupings of participants are pre- 
sented in Table I on page 22 and in Exhibit VIII. 
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A VIEW AS TO INTERRELATIONSHIPS 
OF CERTAIN POSSIBLE GOALS 
OF ECONOMICS EDUCATION 



Understanding of basic 
economic principles 




COMBINED WITH (a) knowledce 
of Institutions .and Facts, 
in the liKht of (b) ValucB 
and Goals, whs£!re applicable 















CAN IMPROVE abiliuies to identify. Interpret, and evaluate In the Ugbt 
of one's values, the complexities of one's world and of one's place In 
it (i»e,, by improved understanding of its economic aspects) 



In its own right, for 
individual acceptance , 
both intellectually 
and emotionally, of one's 
world and place in it 



1 



FOR "better" direct 
participation in the . 
economy as consumers, 
workers, business 
persons, or investors 



AND 



FOR wore rational individual 
choices amonj? competing^social 
alternatives, in the light of 
their costs and consequences, 
and hopefuljLy, therefore, 
''better" social decisions 



N.B, Literacy in economics is deemed of critical Importance to us for two 
inteiracting reasons. Extremely large portions of ouf life experience linve 
salient economics aspects, while their explanation based upon common sense 
alone very often goes astvay. 



EXHIBIT A KST COPi^ AVhlLABLE 

r 

THE "CONSENSUS" CSOAL AND RATIONALE OF ECONOMICS EDUCATION, 

IN A REVISED VERSION 

d b 
The aim of economics education Is to improve our understanding of 

the worldH In which we live* Without this understanding we are frequently 

coniuHcd and unable to identify, analyze, and interpret successfully the 

economic aspects inherent in so much about us. 

The i.',oai reflects our conviction that comprehension of the economic 

realities of one's world enhances self-confidence and self-esteem. 

Accordingly, both intellectual • and emotional barriers are lowered for the 

making of rational individual decisions, in the light of one's values, in 

both personal and social matters. Economics also provides frameworks and 

tools for rational individual discrimination among social alternatives, 

in the light of one's values. Hopefully, ''better'' social decisions will 

- e 
result, 

This statement has become possible only with the aid of more than 
200 respondents to a series of questionnaires comprising an Inquiry in 
1973-74 to identify the goal of economics education. To them we are all 
greatly indebted. The Inquiry was sponsored by the Krannert Graduate 
School of Industrial Administration and the Purdue Center for Economics 
Education. No part of the foregoing statement necessarily reflects, how- 
ever, the view of any particular party or affiliate of any party. 



K conomlcs education is defined to mean activities which promote a wider 
understanding of basic economic principles and their possible applications, 
a s a matter of general education . 

b 

presume the values of rationality and dignity of the individual in 
viewing our worlds, in making decisions, and in taking actions. 

'' Kconomi CB education cannot efficiently provide frameworks and tools for 
the making of **betrer** decisions as direct participants in the economy - 
that Is, as consumers, workers, businessmen, and investors. 

Ihe quotacion marks suggest at least the logical impossibility of rational 
social decisions democratically-determined. See William J. Baumol, 
Economics and Operations Analysis . 3rd. Ed. Englewood Cliffs; Prentice- 
Hall, Inc., 1972, pp. 405-407. 

"Thu* vStntcment is intended to clarify purposes and thus serve as a basis for 
the btlU necessary specification of iraterial content and skills to be 
:^asiered, the development of such detailed instructional objectives as are 
.ippropriate , pertinent evaluation items, etc. By itself then it is not 
intended no be an adequate specification of an educational program. Such 
a basis, however, is unavoidable; if it is not developed explicitly, it will 
aevurthe 1 uss be operative implicitly. A more complete rationale would of 
course incl'ule discussion of learning theor)', teaching strategies, media, 
diffusion processes, etc. 



« 

We proceed in the following sections to detail the need for goal 
clarjlf ication> improvement, reconciliation, and consolidation (Section 
IX); to sketch the process of our Inquiry (Section TII); to present a 
more detailed review of the findings (Section IV);'anl to offer ^uggesLfon 
for their implementation (Section V) • Finally, Exhibits in addition to 
Exhibits A and A-1 already presented are appended to thif^ report as in- 
dicated in the List of Exhibits. 

In Section V we speak of some particular implications of cur findings 
first, for businessmen, then for educational administrators, and finallv, 
for trainers of social studies teachers. We also note there* among other 
things, the implications from our findings that consumer education and 
business education are no alternatives or substitutes for economics 
education and that the handling of values and concern lor the affective 
domain in economics education arc Important ingredients for more satis- 
factory results in the cause of a greater general literacy in economic 
reasoning. 
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II. THE NEED FOR THE INQUIRY 

Economics education as carried on today encompasses many varied 
activities. Some of these activities could not be generally accepted 
tta appropriate to the goal of greater economic literacy. Moreover, they 
dii'i'uHtj Che attack upon the illiteracy which engulfs us. They lull some 
oi us into believing that this attack is well under way, when in fact 
U is often directed to other goals; it is often directed to no clear 
goal at all; and it is often confused and confusing in its simultaneous* 
purauiL of many goals, sometimes conflicting among themselves. 

In preparing for the present Inquiry we surveyed some 30 texts in 
economics principles and ide.ntified at least 20 different goals or goal 
variants in the authors' statements of purpose. Included were: • 
"to clarify and help solve ... .problems (a massive 

depression. .. rising prices, congested cities ...); " 

"a firmer grasp of economic theory;" 

"a greater familiarity with economic institutions;" 

"explain reality;" 

"help you in any business career you undertake;" 

"to promote Lhe development of a more humane social 
order ; " 

"increase your ability to make decisions that are 
best for you as an individual; • 

"to Lhink like economists;" 

"to understand the free enterprise system." 
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, To some extent these statements are undoubtedly attempts of authors 
and publishers to 'gain acceptance for their texts, but they also relloct 
confusions and misdirections* One of the participants in our Inquiry 
wrote to us at one of its stages: 

•^Unfortunately there has been little serious wide- 
spread thought and wrir.ing on goals in the economic 
profession. Almost no serious writing on philosophy 
of economic education exists. • •Generally we either 
are not interested in ends or assume there is wide 
consensus . " 

Economics education is not alone in this failure. Charles 
Silberman writes in a similar vein: 

"The fashion in contemporary Anorican writing 
about education holds that talking about purpose is 
a frighcful bore..*But philosophical questions neither 
disappear nor ret^olwe themselves by being ignored/*^"^ 
Robert F. Mager points uo thn result we may then expect: 
*'if you're not sure where you're going, you're 
liable to end up someplace else - and not uven know 
Lt/^ 

Moreover, best performance in any area requires a slnp.le goal, not 
a set of possibilities: 



Charles E. SLlbernan, Crisis in the Clast^room > New York: Random Houhc , 
1970, 

^^Robert F. Mager, Preparing. Instructional Objectives , Palo Alto: Fonron 
Publishers, Inc., 1962, p.vii. 
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•'The problem is that multiple goals do not direct an 

activity in one direction. For some reason, stating 

15 

the problem this way irks Americans, 

"A guiding principle cannot be formulated by the 

requirement of maximizing two (or more) functions at 

1,16 
once . . 

i 

The reluctance to adhere to one goal in economics education is well 
illustrated by the multiple goals conmon to the texts mentioned above 
and also by insistent multiple goal responses in our Inquiry, expecially 
to its Questionnaires i^l and #2, but continuing to some extent to the 
end, 

A number of possible reasons for the reluctance to define a single 
goal for economics education come to mind. Many of us have both an 
impatience and a lack of familiarity with philosophical questions, and 
accordingly we proceed based upon presumptions, often ones we have not 
articulated even to ourselves. Fears, too, may restrain us: we might 
find serious disagreements among us which we feel are best left un- 
discovered; or as educators, or students, we may recognize that the 
definition of goal may well be a first step to being held accountable, 
really, for worthwhile achievement. 



^^S. Samuel Shermis, Philosophic Foundations of Education : New York, 
Anxarican Book Company, 1967, p,19, 

^^Oskar Morgenstern, "Thirteen Critical Points in Contemporary Economic 
Theory: An Interpretation", Journal of Economic Literature , X, 
December, 1972, 1167, quoting from J« von Neumann and 0# Morgenstern, 
Theory of Games and Economic Behavior. 
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Neither businessmen nor basketball coaches are so unclear as to 
what they seek, and economics educators should not be. Thus emerges 
the reason for our Inquiry among persons who are or should be concerned 
in one way or another with economics education. 
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in . THh: INQUIRY PROCESS 



Wc sought prospective participants in the Inquiry by sel^actions of 
names troin such sources as professional journ4ls and directories; economics 
education council and center personnel and their boards of directors or 
advisory i,oui»ciij»; business groups; student volunteers from Purdue 
III. I versi ty classes; and personal contaccs. We wanted representations 
i VOW] .m appropriate variety oi population groups, but we were not con- 
ceriiud [particularly wich random selections and such, because our Inquiry 
WiXH CO be continuing process oi reasoning together, rather than an 
al tempi lo K^iuge existing overall opinions from the use of representative 
samp les • 

Our outgoing general materials to prospects and participants comprise 
KxnJUt iX and reflect the process of the Inquiry from beginning to end. 

Somewhat fewer than 300 persons out of perhaps 575 solicited agreed 
to participate; our tabulation of Questionnaire #1 respondents (not then 
wl;olly complete) included 240 names, and Questionnaire respondents 
(coniplete) wtiere there was also a usable Questionnaire ^^1 response 
niimhereci 205, We ciid not report results when population groups were or 
iiad become ve.ry small, c^nd deftiCtions in population groups were in some 
cases ii.ore extensive than in others. v;e would have liked to have had in 
{ \)e complewOd sample at leasL a larger number of businessmen and broader 
<irrays of students, but as to the former we believe from examination of 
roiateu ua:a chat we nevertheless achieved reasonable findings,^'' 

i.b Lhe possibility cnai in ar.y population group the dropouts were 
uisproport ^onaceiy those in disagreement with the findings as we went 
alon.i^. .\ uost^.i;; of l)us xnebsr.ieii finalists* first responses relative to 
a] { buiiinessmcas ' first responses did not reveal important signs of such 
a result:, a i though there were a few clear or reasonably clear individual 
v.-..?;es from various population groups where correspondence indicated that 
ilei'eciionN of recalcitrants had occurred. Otl\er attempted tests as to the 




ones in disagreement were on 
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IV. THE BINDINGS OF ^02 IN'QUIHY 
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Deriititlon of "ecoaoinics education '' 

Thii definition of economics education is of course basic to the 

whole Inquiry, We originally proposed, after considerable internal 

uiscussior. anc redraft ing, what we retained to the end: 

" Hccnoir.ics (.'ducat ion is defined tor purposes of this 
study to mean activities which promote a wider under- 
scaadir.ii of basic economic principles and their possible 
app J icvU Lc/.s, as a r^atter of general education ^ (It 
;6 not, therefore, intended to include education in 
.nore advanced eccuo.r.ics as a matter of professional 
: ra: ninj^. ) 

II. Qv.cst ionna ire solicited suggested changes in the definition, 

and wc receiver a number of them, as reported in the Memorandum Accom- 
pany Questionnaire -2: 

^^N^i have reviewed your suggestions as to our definition 
of 'economics education^ * Wc have ao illusions that it 
is perfect, and even chougli most of you made no suggestions 
ind a fijw even offered un.soiicited commendations, we 
value the questions v;hich a number of you raised. Some 
of t.^em were in conflict; some seemed to imply goals 
evt/i more than ours does; and some St-.emed largely to 
(xvzuii points already implied or to narrow possibilities 
unnecessarily. A few have us still troubled. Our 
,NOi.ut:ion is Co retain what we had and suggest that some 
free reading ox meaning into it by respondents is 



possible . " 
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We .believe ihe del'iaiLion continued to prove appropriate and 
workable to ch<> end oi the Inquiry, It does or course speak in terms 
oi "basic economic principles, " which may differ in different persons' 
minds, but would in any event be tested eventually for relevance to 
achievement of the general goal established. Ic is to be noted that the 
•'.principles" in question may include principles not usually found in a 
text . 

Ti'.t "possible" of "possible applications" in the definition raised 
|.aiLici;lar question, but we retained it, in order to avoid implication 
LhiL- ,1 .principle, (-r eve:i e.coi.omic reasoning of any kind, must be applied 
in a pdit4.cular ii.stance or must by itself aetermine the solutions to 
c w 1 i c J- ro b i n;s . 

:i\<i narrowing c i the definition to exclude advanced economics as a 
i.i.itiur of .'. rofessioni.: training was questioned by a few participants, 
nut chis nurrowmg f-te-na to us essential. Vhe purposes of professional 
training are or .T.:i;nt be clearly distinct, so that any possible con- 
nibi )!! fiu;.; cor.binin,., cnet.i is best avoided, 

'. '_:u fJi(U' rani;fe of .t;oj"it.. 

lixhibi-C I states t;ie possible goals of economics education as 
dibtillcd jy U6 from the free responses of participants in Questionnaire 

: \ 

Vnere wore few protest.^ to our phraseologies, although we did make 
.sever >L .r.inor modi fi cat ions in tli»;m aj we went along. 

4..C! i>ucceNdiu] ^.ic 1 usiveness of the tabulated yoals in Exhibit I 
IS rcvj.iluu by there hivinj^ been only one primary goal choice in Question- 
...-.irv: : oi;t.-iide oi tnc 17 tabulated from the 240 responses to Question- 
naire ;a.:hougi. there wern. of course some non-responses to Questionnaire 
■'2. 
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Nevertheless, as many as 17 goals were tabulated from Questionnaire 
^fl. Moreover I some respondents persisted in choosing more than one of 
then in Questionnaire #2. Conversely, many of the 17 goals tabulated 
received only minimal support in Questionnaire ^A2 from any of the 
groupings of participants,^^ 

One notable success of the Joint Council on Economics Education 
is suggested by the total silence in our Inquiry as to the possible goal 
of learning facts aSout the economic picture, a goal which it has 
historically guestioned. 

Converse* ly, a prominent goal of the National Task Force on Economic 
Education Ir 1951, "to neet our responsibilities as citizens and as 

partlcipanlr. had only four supporters in Questionnaire /^2, at 

If 

least so far as the "participants'* of the quotation is concerned. 
Support for that goal of tha Inquiry) then disappeared, along with 
suppx'rt for others of the 17 of Questionnaire i^2. 

Concf? a tra t lp n _ of s^oa] s 

^ Question^iaire ^'3, as a result of the balloting In QueRtlonnalre 
^^2 , we reduced the nunber of contending g^als to five. These five never- 
theless included every one of the goals most frequently chosen by any 



r.s connection, see k!x/}i.!}VL V, 

An independent , vov-vro fit, non-partisan educational organ izaf i on 
a^fi]:ot:ed wiuh the American ri^conon^ic Association, y\nerican AssociaticMi 
ot doiicges for Teacher Education, National Council tor the Social Situlics, 
md ut.hers . 

20 

NPtloriP^ Task Tor'^.e on Kconornic Kducatrion, Economic Education tn the; 
/School s ^ \'cv; York: Con^atlre for l-^cono^nic Development, 196], p,7. 
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or classuH oi respondenus.** In Questionnaire //4 wc reduced these 

I ivct gonU to three, because of tho choice patterns as indicated in 

Kxhlbll VI and the explanations oi participants for their choices in 

responding to Questionnaire' ^/3t 

In each case the redaction was successful, we believe. Only one 

ol chc 192 ret^pondents to Questionnaire refused to accept one of the 

live Aoals, although there were 12 non-respondents, and none of the 200 

respondents cc Questionnaire refused to accept one of the three 

22 

>^oals, alLhou^ih there were two non-respondents . In each case of 
co'.irse t'OTie dropouts iT»iy have arisen from the concentration. 

Tilt prou^iSo go.iis, to develop critical thinking (^^5^ , t o develop 
a .^u( .>s. lO.il-i..; atriL-u>:C y^'Tj , to develop creative abilities (#9j , and 
Co i> v^O!;:c problem solvers ( , ^^'1^) > were each chosen by only a few respon- 
ueutn in Quiiscionnaire 7*2, presumably in the belief that even if valid, 
Liu't>e >;oaIb mast sciil reflect some more ultimate purpose. A similar 
coi.;: jo:U app L Luc» i'o '.:\e goal of deve loping a lasting interest in economics 
(• • lo; . 

t.c.trni,^,^ tor learrin^^'s .^ake (^'h) and to help explain historical 
ever.t.s (•':]) were apparently considered by almost ail ol the respon- 
uents to be too narrow ai"id specialized, while to develop a more 
>.a: , s ■ no tory econoinic system ('-IS) and to help us evaluate different 
c^M£s v)L eco.nomic systeiris (^'l^) were apparently also considered to be 
Loo I. arrow or to be better viewed as a part of Che broader, retained 
is 3 and f*6 . 

"'iiu- v !u8:>rb 1 ist.ed in Exhibit II to the Memorandum Accompanying 
rjvs : ionna: le -"i (Kxhibit IX-9A hereto). 

*"^A box to mark for choice of none of the listed goals was specifically 
prov)d«jd ir. Questionnaire fO, but not in Questionnaire #4, 
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Go al ^A15, to begin training for more advanced study in econptnic s , 
.seems hardly a reasonable goal of )^eneral education as required by the 
definition of economics education, and it received little support in 
Questionnaire 72. 

Goal iH2^ to help us appreciate more the freo enterprise econo my , 
was chosen importantly by businessmen, but not so generally as was the 
related goal, ^^17 , to help us understand better the free enterprise 
economy. The latter goal, #17, was' retained for Questionnaire ^/3, but 
was the subject of strong adv»?rse votes and comments from other groups 
of participati.ts . Particular discussion of Goal ^A17 tlierc*'ore appears 
in Exhibit IV to the Memorandum Accompanying Questionnaire (Exhibit 
IX-12A heieto). Businessmen and others will find this discussion of 
significance to them. 

Goal , the learning of economic theory or analysis , was also the 
subject of strong adverse votes and comments in Questionnaire f anc! it 
seems on its face at least not to be an appropr;.ate goal, but ju^t 
restatement of a part of what is already in the definition of ecor\o»vfcs 
education. Neither does it seem to be appropriate here, since again 
the learning must have a more ultimate purpose. 

The process of elimination of goals because of respondent cliolces 
is revealed by Exhibits V, VI, and VII. 

The three Roals remaining in contention 

There remained, then, for Questionnaire '>4, just three goals, 

'•2, ^'3, and -'-^6. Strengths and weaknesses of these as taken from 

23 

participants' comments, are set forth in Exhibit IX-12A hereto. They 



In its Exhibits III-2, III-3, and IIL-6. 

ERIC 
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received final choices in the Inquiry as the "best*' and '*worst" Roals 
of economics education as set forth In Exhibit VII. The key prOv^ and 
cons of each of these goals as we see them are perhaps helpfully re- 
stated here . ^ . 



Goal ^^2, ''better" individual participation in the econoiny as con 



sumers, businessmen , etc • , is not discredited because of lack of merit 



and processes for such a purpose. Good businessmen and good shoppers, 
for example, are not ordinarily gpod economists, nor are good economists 
necessarily good businessmen or good shoppers. Attention to this goal, 
.noreover, would divert activities from ones better c'irected to over- 
coming the tragedy of economic illiteracy. Economics education ciii 
have indirect favorable effects for the achievement of goal f>2 ; but t^e 
processes by which these favorable effects arise should be carc'uUy 
identified in any goal identification so as not to mislead \ir^ or mis- 
direct the pursuit of economic literacy, as explained Lr. the dir-ctisHion 
of Coal ^^6 below. 

Goal -3, ''better" social decisions, is accepted as n vr.licl. thotigh 
incomplete, goal of economics education. It is not broad enough to 
encompass the entire legitimate objective oi economics education, ns 
explained in the discussion of (;oal /*6 in the next paragraph. Also, 
its specification requires particular care, as explained in Exliibit 

OA 

IX-nA," as does its execution, but neither of these circumstances, 

nor the problems of success i.n achieving the goal, impugn its legitimacy. 




per se, but because economics education cannot efficiently provide tools 



Note g beginnini^, on p. 9 of Exhibit IX~17A, 
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Goal ^^6. inmroved understanding of the world in which vc live, is 
broad enough to encompass Goal "3 and also to encompass Goal ?r2 to the 
extent tiuit; th« limited process for its pursuit through economics 
education is kept ii. mind.^^ Goal 7*6 also recognizes individual vnluos 
in one'^j better understanding of the world in which he lives and ol Ii^s 
place ^n it. 

Uiiderstandit;g cf the world includes understanding of the market, 
or free enterprise, system, not only because that systera is an Im- 
portant part of our own social system as an entirety, but also because 
that understanding is basic to good understanding of our own mixed 
t;conomy, with governmental and other intrusions, as well as to good 
understanding of socialistic economies. 

(:oal '^6 is not, of course, the most ultir.ane goal which could be 
specified. Rather, it is the first one in an ascending scale of ulti- 
macy which encompasses our entire objective. It thus retains the 
fullest overall tmgibii Uy posiiible. Like any of the more ultinuite 
jjo.ils or objectives of econom-Lcs education, it Is general and it re- 
quires implementation, as by the provision of behavioral objectives. 

2 6 

Still, as explained in Exhibit IX-17A, it is just such a general goal 
which determines what detailed out'jomes and activities in economics 
education are apn-rooriate . 



9 ' 



'"'Di.-cussed under the heading "Synthesis to the 'Consensud' Goal" 
!)e ! (.>w . , 



26 



r\j: ex'5lainei.' ' p p.u ^e b on p.-* of llxhibit IX-17A. 
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It is considered no flaw in this goal that it con also be cited as 
a goal for all general educac'ion: that circumstance may rather be 
regarded as a strength: 

"There is only one subject matter for education, and 
that is Life in all its manifestations .An under- 
standing of that stream of events which passes through 
(the learner's) mind, which is his life'*. And 

27 

education "is useful because understanding is usefvil"*'. 

Synthesis to the "Consensus" Goal 

At the end of the Questionnaire ^^3 canva.sses of pan icipar^.s Ihere 
remained strong support, but also some strong resistance, as to each ol t) 
three goals, ^'^2, /^3, and ^^6, discussed in the preceding section as 
remaining in contention. This support and resistance continued *r 
responses to Questionnaire ^(^4, although in different degrees. K)chlhlt. 
VI 1 gives a bird's **ye view of these resuJts. 

In recognition of the support fur each of the three goals, v/c 
undertook for QuesLionnaire ^"4 to construct a rationale for Goal 
which would integrate into Lt by v«-il Id explanation all of G<.^al V'i , imd 
also Goal to the extent that the limited process for its practicable 
pursuit througVi ecoaorJxs education is specified. The result. Coal 

'"632, the "consensu.^" goal anu rationale, as used in Questionnnlre 

2 8 

appears in Exhibit IX-L3A,*" and a revised version appears ns Exhibit 
A on page b . 

27 

Altrt»d Nort^ '.Nh i tohead , The Alnis of Education and O ther Es ^nys: New 
York, ^lacViiinn, \^''^'f, . 10 and 

*^-"page 2 of Exhibit tX-13A. 
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(,onl /H) was us(fa as t-he inte>4ratiaa vehicle, because It was the 
».,;y one of Lhe three contending goals with suf f i.^iiKi't breadth to ei- 
wompaatt lie practicable portious of all three of them, not because Lt 
wuH consiaureU a winner in any sense umonR the three contenders. 

The pros and cons as to the component parts of Go^^l <'632 as 
di-hcuritied in iho preceding Si»ction and referenced there may still apply, 
lit least in parts, to the ''conseu:>us" go<il. In addition, this **consensus'* 
Kual, with, itb rationale, was said by participants to be in itself too 
cMc^Kia^' in clarity. In particular, strong exceptions were 



29 

Laker, to the i^rst wo sentences of the rationale. 
""N^ Nevertheless, this "consensus*' go#i and rationale (^/632) received 
iho. remarkably stxong overall support mentionea in Section I above and 
, uctailea in Table I on the iollowing page, 

HopeLully, wt,th the restatement of the goal and rationale to r.eer 
correctable points made by participants, a resurvey ot tlie varioiis 
^ population groups wo.uld result in even greater degrees of accej/tance 
and enthusiasm. 

businessmen were lesjs enthusiastic than others as to the goal and 
r:ti iory-iie , although as shown in Table I they accepted it at least 
'Villingiy'* in a 2.2 uo 1 ratio. Including *'onl> reluctant" acceptances 
(see Lxhlbit VIII), 73,9Z, accepted it and 21,7% rejectee? it, that is, in 
a ratio of 3.4 to 1. We would have liked of course to have had a larger 
Ham})lo than 23 businessmen and as well a testing of our result in a 
.setting where they were not so precip i tantly pushed, Lirst from choices 
ol' go. '^17 and i^l2,^^ and then from choices of #2."^^ 



'^o ^v.lo and othei\s arc discussed in Kxliibit.s lX-r3A and IX-17A. 
See i-,xiiiDii^ V, Vl , and VII. 
■''See I-.xhibUs VII and VIII. 
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•TABLE I 
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ACCEPTANCE /REJECTION RATIOS AS. TO 
"CONSENSUS" GOAL AND RATIONALE #632 



a 



Respondents 

WLtli Primary Occupation 

Econ. educ. 

Fcoti . -other 

Educ. Adm. 

Soc. Sc. - other 

Tr. Soc. St. Tchrs. 

Bus iness 

Purdue student 

Other Classifications : 

Adm. Off. or EiTpl. 

Ec. Ed. Council or Ctr. 

Role in Econ. Ed . : 

College tchg. 
Pre-coll. tchg. 
Research 
Administration 

Author Ec » Prin. Text: 



Number 



60 
41 
22 
19 
17 
23 
12 
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67 
10 
23 
27 



Ratio of Acceptances 
to Rqjjections, ex - 
cluding acceptances 
"only reluctaatly"^ 



6.7 to 1 

3.1 to 1 

2.0 to 1 

6.5 to 1 



3.3 to 
2.2 to 



all accepted 



' 6.3 to 1 



8.4 to 1 

7.0 to 1 

5.0 to 1 

6.0 to 1 



Ratio of 

all Acceptances 

to Re Icctlon.'i'^ 



8.8 to 1 

4.1 to I 

2.5 to 1 

8.0 to ] 

3.3 to 1 

•?.4 to 1 
all accepted 



9.0 to 1 



12.3 to i 

9.0 to 1 

6.4 to 1 

8.0 to I 



College 
Pre-col lege 



34 
11 



5.5 to 1 
2.3 to 1 



7.2 to 1 
2.7 to 1 



"Consensus" goal ^^632, with its rationale statement, is specified in Exhibit 
II and the various occupations and roles in Exhibit IV. 

'Saaed upon the data presented in Exhibit VIII. 
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Educational aUmlnistrators were also less enthusiastic than most 
groups, but they still accepted the ''consensus*^ at least "willingly'* 
in a 2 to 1 ratio* It is notable that 45.57. of this group continued 
to the last questionnaire to preter goal #2, although the preference 

there was markedly lower than the 72.7% of the preceding Questionnaire 

32 

^^3. It would seem that many educational administrators without better 
exposure to the thinking of economics educators and others are not clear 
as to what economics education really should be. 



32 



See hxhibit VIL 
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V. RECOMMENDED ACTIONS 

With the economic illiteracy we see about us, and with its 
devastating effects, we believe that specification of the goal and 
rationale for its reduction is both essential and urgent. The possibili- 
ties for consensus in place of the present confusions arc well displayed 
by the Inquiry results we have .Here reported. 

Specification of fio^'^ 

A firs-t step of action is obviously to make known to all persons 
concerned with economics education the findings of this Inquiry as to 
the existing confusions of purposes and actions, the possibility and 
nature of a ''consensus'' goal and rationale, and the desirability that 
each interested party develop ind:'.vidually a preferred goal and 
rationale. In the development of such a goal and rationaLer each of ws 
should weigh the thoughts and conclusions of the participants ir the 
Inquiry, based upon their years of varied experience. Our Inquiry 
results suggest, we believe, that a substantial consensus will prevail, 
but we must recognize of course that goal specification will always be 
an unfinished task, one always open to on ongoing process of redefini- 
tion. 

Explanation to business interests 

Explanations of the findings and the "consensus" to businessmen who 
direct so much of the financial support of economics education are 
essential. The broad goal of the consensus, with the evidence of its 
wide support from other groups, does not, we believe, involve a threat 
to the free enterprise system. Rather, it holds the promise of sustaining 



KS7 cow waiuBii 

* 

it upon a firmer and broader base. We can hope to create economic 
understanding which in the long run will have more success than any 
attetnpt at mere propaganda. As .Kenneth E. Boulding implied^ although 
speaking in another connection some years back, ""the great virtue of 
exhortation in moral matters has been that it hasn't worked," The 
best hope, it seems to us, then, is irom open and unbiased examination, 
rationally, of all the economic realities of the worlds in which we 
live. 

Explanation to educational administrators 

Educational administrators are apparently confusing economics 
education with consumer, business, investor, and working skill education 
and aro presuming that projects in the latter fields meet the purposes of 
economics education. Their strong preferences for goal (to make us 
better participants in the economy ) and their own explanations for those 
preferences show the need for clarification of this issue among school 
and other administrative personnel. The shift from the higher 11.1 L 
preference for Goal ^^2 in our Questionnaire #3 to 45.5% in Questionnaire 

shows that such clarification can be effective. With clearer under- 
standing of the distinction between economics education and consumer 
and business training, provision of economics education will be freed 

33 

from the present handicapping belief that it is already being pro\*tded. 



This is not to say that consumer and business education, for example, 
cannot be used to teach some social economics, but only that the need 
for greater economic understanding Is not met by such education. 



-26- BIST COW 

" "fmplications as to trainers of teachers of the social stud ies 

Trainers of- social studies teachers are obviously In a key position 
»o far as Improvement of economics education is concerned. A clearer 
understanding among them as to what economics education Is and as to 
its goal and rationale is needed, as the progress. of our Inquiry made 
clear. The results imply also a need for improved economic understanding 
among them. * 

In general 

For all of us the findings indicate consensus that consumer economLcs 
business courses, etc. do not constitute the needed economics education; 
that the teaching of facts as economics has no support; that the teaching 
of €c.:aoTnic theory alone has very little more; and that concentration 
upon social problems alone in economics education is also broadly 
questioned. 

The handling of values and tht place of the affective domrin in 
economics education appeared as heated issues in our In^;uiry, We our- 
selves hope that the broad acceptance of the "consensus" goal indicates 
a consensus in these matters, too, whicn the comments of individual 
participants seemed in some cases to deny. We trust that better state- 
ments of the ^'consensus" goal and rationale will confirm the "consensus'' 
in this regard as well as In others. It seems to us that meaningful 
economics education necessarily involves clarifications as to the role 
of values and that economics education, as all education, will succeed 
onlv as it recognizes and respects In Its undertakings the importance 
of emotions and feelings - the affective domain - as well as under- 
standing and reasoning - the cognitive one with which we have all along 
been so rightfully concerned. 
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EXHIBIT I 



The More Commonly - Stated Posiiible Goals 
of Economics Education* as Involved in the Inquiry 



Note: These goals were derived by us from goal statements freely m^de by 
participants in the Inquiry in response to our Questionnaire it\ and from 
other sources. They proved po be remarkably inclusive - for the objective 
choice-making of Questionnaire #2, and they seemed to raise few phraseology 
questions as we proceeded. 



'^'^Economics education*' is defined for purposes of this study to mean 
activities which promote a wider understanding of basic economic principles 
and their possible applications, as a matter of general education . It Is 
not, therefore, intended to include education in more adv.'»nced economicf^ 
as a matter of professional training. 



Tosslble Goal 



1-2 



1 • To Improve our Understanding of economic theory or analysis,^ 

•K) 2. To help us to by more capable an direct participants in tho 
economy -j^chat is, as consuners^ workers, businessmen ♦ or 
Investors 

+o 3, To "improve" decisions when we act in our society as citizens, 

4, To help ujj; as ;>art icTpants in the economy, to fulfill better 
the responsnbilitles we have to others, 

5, To develop our /acuities for critical thinking/ 

t. To improve our understanding of the world in which we live, 

7. To develop a qij^stioning attitude among students towards tho^r 
world, / 

8. Learning for learning's sake, 

9. To develop students* creative abilities. 

10, To develop students' lasting interer.t in economics, 

11. To help explain historical events more satisfactorily, 

12. To help us *ppreciate more the fref? enterprise or market economy, 

13, '^o help us to develop a more satisfactory economic system, 

14, To help us to evaluate different types of economic systems, 

15, To begin the training of students fdr more advanced studies in 
economics, 

16. To help students to become problem solvers. 

17. To improve our understanding of the free enterprise or market 
economy. 

20. Other^ 



a In Questionnaire ^-^2 this possiMe goal read; ''The learning of economic 
theory or analysis,'* 

b In Questionnaire -'^2 this possible goal began: **To m.iVe us more capable,,," 

c In Questionnaire ^^2 this possible goal read: ''To help us to understand 
better the free enterprise or market economy,'' 

d In Exhibits V and VI entries in column ^-20 signify cb'jices of goals not 
specified in a Questionnaire, This n:eans that particular choices even 
goals listed above are then tabulated in column /^20. It. also mrnns that 
choices of goals specified in n partlc\il:ir Qtu^st lonnairc arc not tabulated 
in column ^;20 even wlien because of paucity of numbers tliey nie not 
tabulated separately either. 

One of the five goal*^ conlinuinK it^ cot)tC!ir^op In Quos t lonna Iro 'K 
0 One of the three {;oals continuing in contention in O'lestionnairo. //4e 



1% 



* 




It 



EXHIBIT II 



The "Consensus" Goal *632 
of the Inquiry,. 
Including a Rationale Statement 
-and- 
EXHIBIT II-A 
How They Were Derived 
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The "Consensus" Goal /^b32- o£ the Inquiry, including a Rationale Statement;-* 



GOAL 

The general objective or goal ot economics education* is to improve 
our understanding ot the world in which we^live. 

RATIONALE 

This objective is asserted in the belief that as a result wc may each 
enhance the sense of beinj; at one^wi.th ourselves and with our cncompasHlng 
worlds?. A feeling of integrity o*f self and world appears to be fundamental 
to personal contentment. It may also release us to make more rational 
personal decisions and to participate in the making of more rational social 
decisions. Moreover, our improved understanding would directly yield frame- 
works and tools of analysis for better discriminating among mv.y of the 
social alternatives which may be available to us. 



•••• Economics education is defined for purposes of this study to mean activities 
which promote a wider underrstanding oi^ basic economic principles and their 
possible applications, ag a matter of general education. J.t is nor, there- 
fore, intended to include education in more advanced economics as a matter 
of professional training. 

+ We hope you will direct your attention to the ideas represented rather than 
the particular phraseology we happen to employ. 

o A -^ore complete rationale would of course include also discussion of 

leart'in.v; theory, teaching-, stratepieo, -ivdia, (iirfiiMion procc-.ses, etc. 

( Added for this reproducticn : The rationale may be strengthened by In- 
cluding the ideas of r.ote ) of Kxhib-it A.) 
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(KXimjJT n-A) 

EXHIBIT U-A 

p How. "CottHensus" Gc?l ^A632 

and Its Rationale Were Derived 

Vh-i "consensus" goal, or goal i>632, with Its rationale, as stntcf' 
in Blxhibit II, was derived through the. Col lowing steps: 

1. In Questionnaire *n each participant was asked to state himself 
wliat he believed was the single most important Roneral ob.H'ctive (or 
ultimate goal or purpose) . 

2. In Questionnaire «2 we listed 17 possible goals (.See r.xhibit 0 
believed to cover quite completely the Questionnaire responses and 
asked for a single choice trom among them. 

3. In Questionnaire ''•3 we asked for choices of the '"Best" and i.''c 
•Vtrst" from among the five most oopuiar of these goals, as we saw I'u'in 
based upon Questionnaire '''2 data (Goals <>1, ^^2, ^A3, ^-'6, and ^.'17). (See 
Exhibit V.) We also asked for statements of the principn] roa-s >n lor 
each of such choices. 

4. In Questionnaire "4 we repeated the request for cluvces from 
among the three r^-ost popular « > we saw them hased upon Q iesf lonnai re 
'.i3 data (Goals -2, ••••3 , and ^-6) . (SfC Exhibits VI and 1II-2, IIT-J, and 
III-6) . 

3, In view of I'ne .•••'ron^; cont ; r.uing support for each of ^oa 1 s '''2, 
•>3, and '^6 in Questionnaire «3, we also stated in Questionnaire ''4 '. 
"consensus" goal '-'632, integrating into a rationale for goal ^tb the 
content of goal ••3 .iP'' '.o extent chat the United proces". lor its; 
practicable pursuit '.hrouj'.'n economics education la specified. Set- tin- 
foregoirg p:xhibit i: and Fxhi'Mt-. A and A-1). 

.^1 



6. The choices in Questionnaire -^^4 made by . participants fron* 
among goals i>2, #3, and ^^6 as the "Best" and the 'Vorst" (See Exhibit 
VII) and the acceptance and rejection choices as to the "Consensus" 
Goal v>632 in Questionnaire M (see Exhibit VIII and Table I) seem to 
support our use of the work "consensus" in its title. 



Til 



EXHIBITS 111-2, 111-3, 111-6, and 111-632 



Pros and Cons Cited by Participants as Co Possible Coals fA2, #3, #6, and 



^^632 of the Inquiry ^'^ 



^See Exhibit TI-A for a discussion as to how these son Is .were dcrivc<l. 
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1 U-632 



EXHIBIT III - 632 



is ■ 



"Consensus" Goal »632 (with its Rationale): Set forih in Exhibli: 11 nbove. 



1. The pros and cons stated in Pxhibit IIT.-6, III-3, and III-2 
above may' be applicable in a part to the "Consensus" Goal »t632 or 
parts of it. 

2. Pros and cons as to Goal ^>632 itself are indicated by the material 
in Exhibit IX - VIA. pp. 2-9.- 

I 

3. In addition, there were individual complaintr. that the Roal nnd/or 
the statements of it were too complex, "not concrete enou^ih," or "not mcnninR- 



iul . 



tl 



ERIC 
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liXHXBIT IV 

Definitions as to Occupations and Certain I 
Other Roles » as Involved in the Inquiry 



A. " Occupations *' : 

I . iiconomic.:. education* 

( teaching, research, administratioa) 

2. iCconomist not engaged primarily in economics education* 

(i.e., teacher oiE other economics courses, researcher in 

economics, business economist, etc*). 
• * • 

3. Kdvication adn i nistration (other than specifically in 
economics cducwition*) 

Other social scientist 

t)tner social scudies teaching 
b Ti*aiaing o- .social studies teachers 
/. iiusiness 
o. Labor Ifeuder 
9. Agriculture 
:0. Othor 

li. i^urdue Student, £or moat of the person's working time. (In 
Quebt i onnaire ^j^I, chis item was broken into three Items, 
!1, 12, and 13.) 



^'"Kconomici. I'ducatlon'* i.s defined for purposes of this study to mean 
;:cc:vities whicp. promote a wider understanding of basic economic 
principles aud tliCiir possible applications, as a matter of general 

t'^ucat i ou> It is not, therefore, intended to include education in 
more advanced economics as a matter of professional training. 



3^ 



[V-2 



B. ^' Primary Occupation ; the occupation to which thcT-argcst part ot 
a person's working tima is devoted. 

"Se cordary Occupation ;" another occupation, in addition to the 
"primary uccupation," to which at least 25% of a person's working 
time is devoted, 

D. " Role In economics education ;" (one to whicli more than 20% o£ a 
person's total working time is devoted.) 

1. Teaching in economics education^^" at the collegiate level* 

2. Teaching ia economics education* ex the precol legiatc level. 

3. Research in economics education* 

4. Economics education* administration 



* "Economics education" is defined for purposes of r.his study to mean 
activities which promote a wider understanding of basic economic 
principles and their possible appl ten tions , as a matter of xcncrni 
education . it is not, therefore, intended to include education In 
more advanced economics as a matter of professional training. 
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^ EXHIBIT V 

Choices of Participants in Questionnaire #2 
as the Single Most Important Ultimat-? 
General Objective of Economicb Education 

Exhibit V shows the percentages of the stated total number of pnrtl- 
pants in each occupational or role class (listed in the first colutrnn) 
who chose in Questionnna'ire a particular goal (listed in the top rowH). 
as the single most important ultimate general objective of economics 
education as defined. • 

' Thus, 30.07, o: the 60 respondents who stated their primary occupation 
as economics education chose goal ^^3. 

Columns for various goals arc omitted in the Exhibit where there was 

no more than one choice, or no more than a 5% choice, of that goal in any 

respondent class listed. 
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"EXHIBIT VI 



Choices of Participants in Questionnaires -H and as the 
"Best" and "Worst" Ultimate General Objective of Economics 
Education from anong the Five Contenders of Questionnaire ^-'3 

Exhibit VI shows the percentages of the total stated number of 
participants of each class as in Exhibit V who chose in Que tionnaires 

and ^^3 as the "best" or the 'Vorst" general objective of economics 
education each of the five goals which remained in contention in Q\iestion- 
naire #3.^ 

Thus, 36.6% of the 41 respondents who stated their primary occupation 
as an economist not engaged primarily in economics education chose In 
Questionnaire ^^3 goal as the best, while 4 .970 chose it as the wjist^ 
amcng the five contenders. 



a* The derivation of the five contenders Ls reviewed in Exhibit II-A, items 
1 through 3. 
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EXHIBIT VI BEST cow AVAIUBU 



VI-2 



Choices of Participants In Questionnaires ^ and #3 as 
the "Best" and ••Worst" General Objective of Economics 
Education from atnone the Five Contenders of Questionnaire #3 

. Percentage of Coal Choices Within the 



er 

By Respondent s 

With primary 
occupat ion ; 

Kcon. Educ . 

••Best" - Q.*A2 

"Best" - Q.*3 

••Worst" - Q.#3 

Kcon. - Other 
"beat" - Q.#2 
"Best" - Q.#3 
"Worse" - Q.?>3 

Ed. Adm, 
"Best" - Q.v2 
"Best" - Q.^^3 
"Worst" - Q.#3 

; ;oc. Sc. - Other 
"Best" - Q.#2 
"Best" - Q.^^3 
"Worse" - QJ^3 



Tr. Soc. St. Tchr, 
"best" - Q.»>2 
"Best" - Q,43 
"Worst" - Q.«3 

lUi sines s 
"best" - Q.^^2 
"Kest" - Q.#3 
"Worst" - Q.#3 



Respondent Group 



60 
60 
60 



No 



Number #1 



5.0% 
10.0 
31.77o 



fl itA * itll it21 Response 



16.7% 30.0% 28.3% 
15.0 33.3 35.0 
16.7% 5.0% 6.7% 



41 


2.4 


3.7 


41 


4.9 


9.8 


41 


22.0 


22.0 


22 






22 


9.1 


72.7 


22 


40.9 


4.5 


19 


21.1 


36.8 


19 


15.8 


31.6 


19 


5.3 




17 


5.9 


29.4 


17 


17.6 


11.8 


17 


17.6 




23 




39.1 


23 


4.3 


52.2 


23 


56.5 





47.6 
39.0 
4.9 



15.8 



5.9 

13.0 
21.7 
21.7 



26.8 
36.6 
4.9 



4.5 9.1 
9.1 13.6 



13.0 
4.3 

. 8.7 



3.3% 
1.7 
35.0% 

2.4 
2.4 
39.0 



27.3 



73.7 



58.8 

17.4^ 
13.0 
8.7 



2.4% 



1.7% 

5.0 

5.0 

7.3 
4.9 
7.3 

4.5 
4.5 
4.5 



5.3 
5.3 

11.8 
17.6 
17.6 



4.3 
4.3 
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he various goals are speoified in Exhibit I and the various occupational and role 
classes in Exhibit IV. 
^The respondents included are those who submitted responses to both Questionnaire 
and ^A4; data aa to responses as received to each of Questionnaires 1^2 and #3 
are presented in the Metnorandixn accompanying the succeeding Questionnaire in 
Exhibit IX. 

^Incicates no response only to the Item In question. 

"Note also tho additional 8.7% choice o>f ^oal ni as shown in Exhibit V. 



Vl-3 



Choices of 
"Best" and 
from among 



Exhibit VI (Continued) 

Participants in Questionnaires ^^2 and #3 as the 
"Worst" General Objective of Economics Education 
the Five Contenders of Questionnaire »3 '. 

Percentage of Goal Choice s^Wi thin the 

Re spondent Gr oup 



Bv Respondents 

With prlniar>' 
occupation : 

Purdue Student 

"Best" - q.^f2 

"Best" - Q.y^3 

"Worst" - Q.#3 

Other Classifications 

Adm, Off, or Empl . 
Ec. Ed. Council or Ctr 

"Best" - Q.#2 
"Best" - 

"Worst" - Q.^A3 

Role in Econ. Educ . : 
C o liege Tchg. 
"Best" - Q.?^2 
"Best" - Q.#3 
•Vorst" - Q.<*3 

Pre -Coll. Tchg . 
"Best" - Q.*a2 
"Best" - Q.^'3 
"Worst" - Q.''3 

Research 
"Best" - Q.^i2 
"Best" - Q.#3 
"Worst" - Q.^a3 



12 
12 
12 



30 
30 
30 



67 
67 
67 

10 
10 
10 

23 
23 
23 



No 



Number £1. 



25.0% 
25.0 



6.7 
6.7 
40.0 



3.0 
8.9 
22.3 



10.0 
30.0 



14.9 
10.4 
22.3 

30.0 
40.0 



#3 



33.37, 25.0% 
33.3 16.7 
8.3 



18.3' 35.0 
20.0 43.3 
3.3 



3.3 



32.8 
32.8 
6.0 

40.0 
40.0 



43.5 



19.6 
21.7 
17.4 



32.6 
34.8 



£6 itll Response 



16.7% 
16.7 
8.3 



30.0 
30.0 
3.3 



25.4 
37.2 
6.0 

10.0 
10.0 



21.8 
26.1 



41.7% 



50.0 



8.3% 

16.7 



1.5 6.0 

1.5 1.5% 7.5 
35.8 7.5 



70.0 
4.4 

4.3 4.3 
30.4 



8.7 
8.7 



^The various goals are specified in Exhibit I and the various occupational and role 

classes in Exhibit IV. 
^The respondents Included are those who submitted responses to both Questicnnnlrc 

«1 and data as to responses as received to each of Que stionnc ires ri nnd " J 

are presented in the Memorandun accompanying the succeeding Questionnaire In 

Exhibit IX. 

'^Indicates no response only to the item in question. 

•7 



H6 



BBT COPY I^^WUBIE 

.VI-4 

Exhibit VI (Concluded) 

Choices of Participants in Questionnaires #2 and #3 as the 
"Best" and "Worst" General Objective of Economics Education 
from among the Five Contenders of Questionnaire 



Percentage of Goal Choices ^ithin the 
Respondent Group 



By Respondents 


Number 


£1 


£2 


£3 


0=6 


til 




l> W O ^ V 1 I 


Role in Econ. 
Educ. 


















Administration 


















"Best" - Q.^i2 


27 


7. a 


33.3% 


22.2% 


22. n 


3.7% 






"Best" - Q.^*3 


27 


3.7 


33.3 


40.7 


.22.2 








"Worst" - Q.#'J 


27 


40.7 




3.7 


7.4 


48.2 






Author Econ. Prin.Text: 
















Co i lege 


















"Best" - Q.v2 


34 


2.9 


8.8 


35.3 


26.5 


2.9 




■3.97. 


"Best" - Q.#3 


34 


2.9 


11.8 


38.2 


32.4 


2.9 


2.9% 


8.8 


"Worst" - Q.f*3 


34 


29.4 


29.4 






32.4 




8.8 


Fre-Collepe 


















"Best" - Q.n 


U 




31.8 • 


31.8 


9.1 






18.2 


"Best" - Q.?>3 


11 


9.1 


27.2 


36.4 


9.1 




9.1 


9.1 


•Vorst" - Q.«3 


11 


36.4 








54.5 




9.1 



The various goals are specified in Exhibit I and the various occupational and 
role classes in Exhibit IV. 

The respondents included are those who submitted responses to both Questionnaire 

and 1-^4; data as to responses as received to each of Questionnaires i2 and //'J 
are presented in the Memorandumaccompanying the succeeding Questionnaire in 
exhibit IX. 

Indicates no response only to the item in question. 
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EXHIBIT VII 



Choices of Participants in Questionnaires , ^>3, and M as the 
"Best" and 'Vorst" General Objective of Economics Education from 
among the Three Contenders of Questionnaire #4 

Exhibit VII shows the percentages of the stated total number of 
participants of each class as in Exhibits V and Vi who chose in Questionnaires 
«2, and i'^ as the "best" and the "worst" general objective of economics 
education each of the three goals which remained in contention in Question- 

a 

naire 

Thus, 21.1% of the 19 respondents who stated their primary occupation 
as social scientists other than economists chose in Questionnaire M Hoal 
«3 as the best, while 26.3'/, chose It as the worst, among t>.s three contenders. 



The derivation of the three contenders is reviewed In Exhibit Il-A, ItcMns 
1 through 4. 
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Exhibit VII 



KST con mmi 



VII-2 



Choices of Participants In Questionnaires #2, #3, and #4 as the 
"Best** and "Worst" General Objective of Econom^s Education from 
among the Three Contenders of Questionnaire 



By Kespondonts 

With primary 
occupaclon 

Kc-oii. IMuc. 

"Hcrit" - Q.#2 
"bfst" - Q.^>3 
"lU'hL" - Q..*4 

i:co». - Ott or 

"KfHt" - q.ri 

■V/ors-:" 



a 



A<i:n. 



"Uest" - Q.v2 
"lie.sr." - 



•Vorst" 

Soc. Sc. - Or.her 
"lie«t" - Q.^*2 

"licst"' - '3. #4 



•Vurst" 



ir. Soc. St. Tc'nr. 
Q.-2 



"Heat" 



"3est^' - Q.»;4 
•Vorst" 



Percentage of Goal Choices glthln the 
Respondent Group 



Number £2 



#6 



No Response 



60 


16.7% ' 


30.0% 


28.3% 


1.7% 


60 


15.0 , 


33.3 


' 35.0 


5.0 


60 


18.3 


31.7 


50.0 




60 


66.7 


6.7 


26.7 




41 


3.7 


47.6 


26.8 


7.3 


41 


9.S 


39.0 


36.6 


4.9 


41 


17.1 


36.6 


46.3 




41 


63.4 


7.3 


24.4 


4.9 


22 


59.1 


9.1 


4.5 


4.5 


22 


72.7 


4.5 


9.1 


4.5 


22 


45.5 


9.1 


40.9 


4.5 


22 


36.4 


13.6 


45.5 


4.5 


19 


. 36.8 


21.1 


10.5 




19 


31.6 


21,1 


26.3 


5.3 


19 


36.8 


21.1 


42.1 




19 


26.3 


26.3 


31.6 


15.8 


17 


29.4 


35.3 




11.8 


17 


11.8 


41.2 


11.8 


17.6 


17 


17.6 


64.7 


17.6 ' 




17 


52.9 


5.9 


41.2 





* The-' varLoue goald c\re specified in Exhibit I and the various occupational and 
role classes in Exhibit IV, 

^Vhe responcencs included are those who submitted responses to both Questionnaire 
ana "A; data as to responses as received to each' of Questionnaires ?>2 , #3, 
.inu --4 are presented in the Memorandum as to succeeding Questionnaires and the 
Final KcpoiL to Participants in Exhibit IX. 

^indicates no response only to the item in question. ^(f 



VII-3 

Exhibit VII (contlnued)gm (J^PV TOM.RBli 

Cholcfi oi .Pftrtlcipanta in Questionnaires /^2, /^3, and #4 as the . . 
"Best" and "Worst" General Objective of Economics Education from 
among the Three Contenders of Questio nnaire ^;4 ] 

Percentage of Goal Choices Within the 
Respondeftt Group 

Bv Respondents^ Number^ £2 £3 £6 No Response^ 



With primary 
occupation : 

Buainuss 



"Best" - Q.f^2 


23 


39 . 17o 


13.0% 


13.0% 




"Beat" - Q.^^3 


23 


52.2 


21.7 


4.3 . 


4.3% 


"Best" - Q.?/4 


23 


52.2 


17.4 


26.1 


4.3 


"Worst" 


23 


13.0 


43.5 


34.8 


8.7 


parduu StuUcnt 












"Best" - Q.^'2 


12 


33.3 


25.0 


16.7 




"Best" - C..V-3 


12 


33.3 


16.7 


16.7 


8.3 


"Best" - Q.*'4 


12 


41.7 


8.3 


50.0 




•Vorsc" 


12 


41.7 


58.3 






Oilier Cla.s'j: fications 










Atim. OCf. t.:r Hnpl. 












Kc. Kd. Coun^li. or v 


.:tr. 










"Best" - Q.^^2 


30 


18.3 


35.0 


30.0 




"Best" - Q.^^3 


30 


20.0 


43.3 


30.0 




"Best" - Q.^-4 


30 


13.3 


36.7 


50.0 




"Worst" 


30 


66.7 


6.7 


26.7 




RoLe ir, Leon. Lduc. 












CoUe;:e Td"'..K. 




« 








"Best" - Q.'A2 


07 


14.9 


32.8 


25.4 


6.0 


"Best" - 


67 


10.4 


32.8 


37.2 


7.5 


"liosc" - Q.lfH 


67 


16.4 


35.8 


4". 8 




"Worht" 


67 


70.1 


6 .0 


23.9 





^Ti.e vfxrioua goals ore specified in Kxhibit I and the various occupational and 
roLe c Leases in Exhibit IV. 

'''Viie re^pord^nts inchided are those wtio submitted responses to both Questionnaire 
;-i and ; ddia as to responses as received to each of Ouestionnaires -2, ^*3, 
and ^A4 arc presented in the Memorandum as to succeeding Questionnaires and the 
rinal Report to Participants in Exhibit IX. 

*^Indicace.H no response only to the item in question. 
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Exhibit VII (concluded) 

BEST COPY PVff If ABU 

CholcuH of Participants in Questionnaires *f2, and #4 as the 
"Best" and "Worst" General Objective of Economics Education from 
umonn Che Three Contenders of Question naire ^^4 . — _ 

Percentage of Coal Choices^Within the 



Respondent Group 



a 



By Kt.'«pondents 
Koie in Econ. Ed « : 
Pro-Coll, Tchg , 
"Bent" - 0Jf2 

"RPfic" - Q.^f3 
"Besr." - Q.«4 

•Vorsc" 

Ke.searcl. 
"iiosc" - 
"Boat" - Q.-'-3 
"Lest" - Q.--' 
•Vcii.t" 

"Best" - Q.'-2 
"Best" - Q.^O 
"Be^" - Q.i}U 

"Woroi" 

Author Ecou. ^Ci.a. 
T'Xr 

Co 11 cy.t. 



Numbier 



"Huat" - Q.-' j 

"beac" - Q.va 

•Vorat" 

Pro "Col 1 eA'- 
"Boat" - (;.?/^2 

"fvost" - Q./;3 
"Usf - Q.''4 
•Vorst:" 



f*2 



#3 



No Response 



10 


30.0!: 


40.07, 


10.07. 




10 


40.0 


40.0 


10.0 




iO 


30.0 


40.0 


30.0 




10 


40.0 


20.0 


40.0 




/J 


1 7 • 0 




«• X . o 




^'^ 


34.8 


26a 


4.3 


8.77o 


•1 
^ J 


1 1 7 
Z i . / 


J'-t « o 








CO o 


ii 7 






27 


33.3 


22.2 


22.2 




27 


33.3 


40.7 


22.2 




27 


29.6 


33.3 


37.0 




27 


51.9 


7.4 


40.7 




34 


8.8 


35.3 


26.5 


5.9 


34 


U.8 


38.2 


32.4 


8.8 


j4 


14.7 


32.4 


52.9 




34 


73.5 


2.9 


23.5 




11 


31.8 


31.8 


9.1 


18.2 


li 


27.2 


36. A 


9.1 


9.1 


:i 


9.1 


54.6 


3o.4 




u 


27.3 


18.2 


54,5 





^\*he v.ix'ious goals are specified in Exhibit I and the various occupational and 
ro'o aauBes ii\ Exhibit IV, 

^fiie respond*^i\r,s included are those who submitted responses to both Questionnaire 
/;! anu z/^^; data as to responses as received to each of Questionnaires t72, #3, 
and «4 arc nresentt^r^ in the Memor^ndam as to succeeding Ques tioanaires and the 
rinal Ktpcrt to Parcicipants in Exhibit IX. 

^indicates no respon4>e only to the item in que^ition. 
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KXHIBIT VIII 



Percentages of Respondents Accepting and Rejecting 
"Consensus" Goal *632, including its Rationale 
Statement , in Questionnaire ^^4 



Exhibit VIII shows in cumulative terms the percentages of the stated 

total number of participants of each class as in Exhibits V, VI, and VII 

a 

accepting the "consensus*' goal #632 with various specified degress of 
willingness, as weiy"as the percentage of each class rejecting it* 

Thus, 73»97o oi the 23 respondents who stated their primary occupation 
as business accepted "consensus" goal #632, while 21*7% rejected itc The 
acceptance to rejection ratio for businessmen was accordingly 3.4 to 1 . If 
we exclude a,s acceptances those made "only reluctantly," we find the acceptance 
to rejection ratio for the rest of the businessmen as 2.2 to 1 (47,87u divided 
by 21. /O. 



a ^'Consensus" goal '"632, with a rationale statement, is specified in Exhibit 
II and the various occupations and roles in Exhibit IV. 

The derivatlop of '^consensus goal -^632, with its rationale statement, 
:s reviewed ;n Kxhibit TI-A, 
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EXHIBIT IX 

I 

Copies of Outgoing' General Communications 
to Participants in the Inquiry 
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Lj R D u E University 



KWANNfcRT GHAOUATC SCHOOL 



O F 

INDUSTRIAL AOMtNlSTRATkON 



KRANNERT lIUtLOiNG 



BEST COW mum 



WEST LAFAVLXTC. tNUIANA 4790/ 



S«pt«ab«r 2A» 1973 



Nam 

xxxx 

XX3QC 

Clty» Stat* XXm 

Tha PurdtM Canter for Econosies Edueatlou is undartakiag a aCtidy to 
<iatarBliia tha goala of acononiea actacatian aa parcalvad by peraoaa who 
ara intaraatad or involvad in varioua ways. Tha atudy la aponeorttd by 

tha Joint Council on Economic Education. 

Your participation will involva anavaring aavoral abort quaationnairaa 
daaig^#d firat to datarain* and clarify goal poaalbilitias and tub- 
aaquaatly to cryatallisa aalactiona among than by raspondaata elaaaifiad 
IntQT'Vbrioua groupings: aeononi«ta» aducatora, aocial aciantiata* aocial 
atudiea paraoonal* aducational adtdniatratora, ft'tndanta* buainaaawn, 
labor laadara, and agriculturaliata. 

Va hopa that you will participate in this inquiry. Wa baliava that it 
ia baaic to battar perfonunca in aeocomica education » that ia, to tha 
achievaaent of educational objectivea at lover coata» relatively, in 
tins and in money* We believe that our purpoaea in acoaomiea education 
need closer definition - that there ia a gap between our objaetiv*s» 
often only iaplied» and the strategies we eoploy. « 



The value of the study dapends upon a broad repreaentation of tha attitudes 
and thinking anonc persona in many flelda of activity, which should not ' 
exclude your own. 

Your participation In this study %?ill require only a small amount of ti«s» 
mainly for reaponding to our brief inquiriaa. The project design calXk. 
for four of them* the first simply requesting identification of your 
occupation and a brief atatenent aa to what you believe should be the 
purpoee of economics education and your reason for that belief. 
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The rest of thp study will require you only to check a small nutnher o€ 
selections from given lists of alternatives. We will provide to you 
tabulated results from preceding rounds of responses « We plan also to 
offer to you at one stage some ten typed pages of optional reading* At 
a few points there will be opportimlty for you to make individual comments, 
but only if you choose to do so* 

All individual responses will be kept conf ldentinl« They will be used 
solely for compilation of statistical composites and perhaps for 
occasional anonymous quotation* 

We earnestly solicit your participation and request that you complete and 
return the accompanying stamped and addressed return response card» so 
that we may promptly proceed. We are concerned t of coursei to have the 
study include a solid representation of persons from your own area of 
occupational interest. 

Please complete and return your card at once* 



Sincerely yours » 



Robert V* Hortoh 
^^sociate Professor 
Department of Economics 



Dennis J. Weidenaar 
Associate Professor 
Department of Economics 



Project Director 



Director. Purdue Center 
for Economics Education 



September 24, 1973 



IB 
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BEST COPY AVAILABUE 



RE: Accompanying Questionnaire #1 of 
inquiry as to goals of economics education in which 



YOU HAVE AGREED TO PARTICIPATE 



We are pleased you have agreed to participate in our inquiry, which 
has the sponsorship of the joint Council or. Economic Education, and 
is concerned with the goal(s) of economics education. We value 
your response as a representative from your own area of occupational 
interest. 

Questionnaire #1 accompanies this letter. Please complete it and 
return it to us in the accompanying stamped and addressed onvelope 
as promptly as possible. Our tabulations of responses ..ire planned 
for October 31, 1973. 

We shall try, throughout the inquiry, to be sparing in the use of' 
your tine, while still achieving meaningful results. This first 
questionnaire, despite its brevity, will still be more time- 
consuming than subs.equent ones, which will only require 
the checking of selections from a few sets of alternatives. 

To make the study representative of independent opinions, we ask 
respondents not to communicate with one another as to the qa<«as~ 
tionnaires or their responses. . 





Robert V. Horton 
Associate Professor 
Department of Economics 



Associate Professor 
Department of Economics 



Project Director 



Director, Purdue Center 
for Economics Education 



October 15, 1973 



Please complete and return promptly the accompanying pink 
Questionnaire #1 in the accompariy ing stamtDed and addressf^d 
envelope. Thank you. 
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Jnquiry As To Goal(s) of Economics Educa.tion 

QUESTIONNAIRE #1 



please return promptly in the accompanying stamped, 
addressed envelope. Tabulating planned for: 

October 31. Thank you. 
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*" ^ ' rest COW HVWLUBtE 

My primary Occupation (the one to which I devote the largest 
part of my working time) is indicated below by my marking a 
£ in the appropriate box. 

My Secondary Occupation(s) (another occupation to which I 
devote at least 25% of my working time) ia indicated below 
by my marking an S. in each appropriate box. 



1. 



2. 



8. 
9. 

10. 



( STUDENTS: If you use most of your working time as 
a student^ please si'ip this A and B and go at once 
to SA-SB on the next page. ) 



( Tgnot 
in br 



e items 
rckets . ) 



Economics education* 

(teaching, research, administration) 



Zcoi. 



10(11-12^ 



□ 



ZoiV 



Economist net engaged primarily in economics education* 

(i.e., teacher of other economics courses, researcher in . 

business economist, etc | 



economics , 



zo2y 



3. Ed 

ec 



^drjcation administration (other than specifically in , . ^^^-y 

economics education* " • * * | 



4. Other social scientist, 



5. Other social studies teaching, 



6. Training of social s-t-udies teachers 



7. Business 



Labor leadership 
Agriculture 



Other (please identify ) 



... [ 



L oil/ 
LoC/ 
LoiJ 

L J 



(RESPONDENTS TO ABOVE ITEM: 
PLEASE no DIRECTLY TO C ON FOLLOWING PAGE.) 



* "Economics education" is defined for purposes of this study to moan 
activities which oromote a wider under3tanding of basic economic 
orinciples and their possible applications, as a matter of gencrcn l 
education . (It is not, therefore, . intended to include education 
in more advanced economics as a matter of professional traininq.) 
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SA-SB. 



11. 



12. 



13. 



" ^ " BEST CCPV -nullum * 

( Item 10, lit or 12 is to be answered only if you uae 

moat of your worV.ing time as a STUDENT . Check on Iv 1 

of the 3 items.) /Col. 7-8^ 



I have previously comp leted at least one college level 
course' in economic pr. nciples 

I am n ow pursuing my first college level course in 
economic pri^iciples 



I have never completed a college level course in 
economic principles • 



• 



I am an administrative officer or employee of an Economics 
Education Councii or Cf=>nter: 



NO. 

YES 



I am an author or co-author of current text(s) in economics 
pr indoles as follows: 



NO, 



/col. 13 7 



Ljzoiv 

/ col. 14 7 



YES - for use primarily at the go liege level [ Jzo^^ 

YES - for use primarily at the secondary lavel | j Zo^-^ 

(Answer (qu estion S only if you are en ciaoed in economics edu cat ion^ 
If you are, you may then chkicK: one cr more oi: the foll::wir.o 4 
items • ) 



I regard myself as an economics educator* by reason of my devotion 
of more than 20% of my total working time tot 



Teaching in economics education at the collegiate leve l, . . 

Teaching in ec on om ic s e due at i on * at the pre -co 1 leg la t e 
leve I 



Research in economics education* 



Economics education* administration 



/ col. 15 y 

I \l03j 
□Z04j7 



*"EconcTOics ©ducation**i5 defined for purposes of this study to 
mean activities which promote a wider understanding of ba»ic 
economic principles and their possible applications, as a matter 
of general eduontion , (It is not, therefore, intended to include 
•L^ducation in more advanced economics as a matter of professional 
training, ) 



57 
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COM IW«*J®* 



£, T believe that the single roost important general objective (or ulj^.imato ^ 
goal or purpose) of economics education is or should be; /co.l. 15-17/ 



G. My r-aason for answering F in that way is: 



r J 



N . B . It can help a lot if you do answer G above . 
H. (Optional) : 

I suggest change to the following effect in the definition of 
economics education*: 



- That's all . Thank you. — 



♦"Economics education "is defined for purposes of this study to 
mean activities which promote a wider understanding of basic 
economic principles and their possible applications, as a matter 
of qereraX education . (It is not, therefore, intended to include 
education in more advanced economics. as a matter of professional 
training . ) 
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KRANNeRT GHAOUATC SQHOOU 



O P 



INOUSTRtAL ADMINISTRATION 



HRANNEHT SUiLOlNG 



WeST LAFAVeTTE. INUIANA 



RE ; Accompanying Questionnaire #2 of 
Inquiry as to Goal(s) of Econon^ics Education in whivh 



YOU HAVE AGREED TO PARTICIP7.TR 



We 'list in A. of the accompanying Questionnaire #2 the moro romiMon ^ y-?;t aL<-f<l 



ror,pondents to Questionnaire ip. and :')th\.r sources^ V/o would li'-** yin\ < 
make a selection from this list. 

This questionnaire should take little of your Lime, and vo as', fiunf ynn 
return it promptly in the accompany inq utumpcd, addreoS^*d i»nvi* ! -^.i '^ . Wo »>ion 
to |:abulatt^- responses on Novomber 1S > 

We have reviewed your suggestions as to our definition oP ••':ronc>iu Ir-.^ 
'Education'*. V7e have no illusions that it is perfect, and o\nn\ though i.io5jt 
of you made no suggestions ajid a few even offered unoplicicod c» ynincndation'; , 
we value the questions which, a number of you raised. Sonu^ tivna were ?n 
conflict; some seemed to imply goals even more th^jn ours door;; .md ^<^n\o 
seemed largely to detail point^^*. already implied or to narrow pu: .:; ibi 1 1 1. j <\s 
tinnecessarily . A few have us <?t ill- troubl ed . Our solut^OTi ir^ It- rt^^ai'i 
v;hat we had and suyge^t that some free reading of m.t?aning into it by 
respondents is possible. 

VJ2 hope the goals li^jtod in Oues ti'^nna ire ^^2 enco-^fja.sci ^.io?^t y Mjv c^k*^ i 
and are fairly presented. We would have liked to use many yr^ur own 
phraseologies, but our aim for unbiased presentation and brevity oonstrainc*d 
us, at least ^or now. 






:^obert 7. Ilorton 

Assocj.atp Professor 

IJ-. partment of ^":conomic5=^ 



Dopar tiuont of 



Project Director 



D i r'.*ctor , Purdue r^^nt' •>* 
f or Rconornic.*^ I'^It.i- w i ^ *n 



November 



1073 



Please co^iplotc and rf^+:ii^n Questionnaire ^2 promp+'ly 
in the accompanying stamped and addressed envelope*. 
Thank you. 
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Inquiry As To Goal(s) of Eccnomlcs Education 
QUESTIONNAIRE #2 



Pleace complete and retxirn promptly in the 
accompanying stamped, addressed envelope. 
Tabulating planned for: No-v ember 1% 
Thank you. 



-2- 



A. I indicate by marking a G in the appropriate box below what I believe should be the 
r>IYTGLE moat important general objective (or the ultimate Opal or p^^pose) oi' 
economics education*: 

(One "G" only, please) (Ignore Items in brackets ; 

CS: Col. 18-19/' . 

S: Col. 20-ai] 



r 

1. The learning of economic theory or oiaalysis 01.- 

2. To make us more capable as direct participants in the 
economy - that is, as consumers, workers, businessmen, 

or investors.... ? J 

3. To "improve "decisions when we act in our society as ^ ^ 
citizens | ^^'^'^ 

k. To help us, as participants in the economy i to fulfill r-n ^ ^ 

better the responsibilities we have to others \^ . TCul 

5. To develop our faculties for critical thinking LJ -^^^ 

6. To imprdve our xander standing of the world in which r" 'jj 

we live ' 

7. To develop a questioning attitude among students jp^ ^ ^ 
towards vheir world L-^ 

8. Learning for learning' s sake » . . . * lH ^^^^ 

9. To develop students' creative abilities »• 5 ("O';! 

"10. To develop students' lasting interest in economics.... 3 V-0] 

11. To help explain historical events more satisfactorily. CH ''Hi 

22. To help us appreciate more the free enterprise or 

market economy L-Jl 



(- THE LIST CONTINUES ON T?{E FOLLOWING PAGE -) 



♦"Economics education*' is defined for purposes of this study to mean activities 
which promote a wider understanding of basic economic principles and their 
possible applications, a s a matter of gener a l education , (it is not, there- 
fore, intended to include education in more advanced economics as a niattor 
of professional training.) 
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(Iftnoro items in bracketn) 

rot Col. ie-j.9/ 



13« To help us to develop a more satisfactoiy economic 
system 

lU. To help nr. to evaluate different types of economic 
systeias , 

15. To begin the training of students for more advanced 
studies in ecoiwicics, , , 

16. To helj. students to become problem solvers 

17. To help us to understcjxd better the free enterprise 
or market economy 

18. Other (Pleas« identify) 



n 


•"131 


y I 






'•.15:1 


\ 1 




□ 


ri7j 


□ 


: 1 



B. If you feel you must, yon may also insert an S in ONE other box in A above to indicatf? 
p?rE Supplemental Goal which you believe is so^essea tial that it mus t su'.'^o be incl udod 
in aj^y statan«nt of the most important general objective (or ultimate {^ofC. or purpose) 
of economics education* 

( - But again, ONE "S" only, please , - ) 



( ~ That's All. TharJc You. - ) 



* Economies education" is defined for purposes of this study to mean activities 
which promote a wider understanding of basic economic principles and their 
possible applications, as a matter of general education * (it is not, there- 
fore, intended to include education in more advanced economics as a matter 
of professional training.) 



o 
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MEI«)BANDUM ACCOMPANYING 
QUESTIONNAIRE # 3 
of Inquiry as to Goal(fl) of Economics Education in which 

YOU HAVE AGREED TO PAKTICIPATS 



The fashion in contemporary American wi>ifcing al^out education 
holds that talking about purpose is a frightful bore... 
But philosophical questions neither disappear nor reaolve 
themselves "by being ignored. 

- Charles E. Silberraan, Crisis in the Classroom^ New York, 
Random House, 1970, p.7« 

...if you're not sure where you* re going, you're likely to end 
up somewhere else - and not even know it. 

-Robe^-tF. Mager, P reparing Instructional Objectives, ?&lo Al'-ov 
Fearon PMblishers, Inc., 195?, p. vii . 



After reading the following Memorandum, please detach, complete, and re- 
turn promptly in the stamped and addressed envelope your green Question- 
naire #3. Both are attached at the back of this Mpmorandutn. Thank you. 

Tabulating planned for December 21 . 
^although holidny rails may dalAy us a bit.) 



(c3 



P/t.i RDUE University' ^qj copy A)/'^'IABII 



KRANNeRT GHADUATC SCHOOL. 
O P' 

J N 4> il T H I A U M U M » N t s T R A t t O N 
KHANNtHT ttiMtOlNO 
W&ST UAf AVkTTi INUlANA 4790^ 



MEMDRWIDUI^ ACCOMPANYINC * 
QUKOTIOHMIRE #3 
of Inquiry as to Ooal(s) of EccnonicB Education In which 
YOU liAVK AGBSED to PARTICIPATE 



We appreciate your reoperation so far in our inquiry. We appreciate, 
too, your several volunteered s'lggestions as to our definition of 
economics educational iws beauty and its acceptahJliiy or its short- 
comings, real or imagiucd. We have also learned in a few instancert 
of the potential value of the inquiry, or of its -.rjianity or point! '-ss- 
ness, even of its wastefulness in the use of envcrlopes and poatag*^? 
We ourselves are not yet discouraged. Perhaps some of tlw scert^.^jy in 
t*'e more important areas will becoms more tolerant ^.fi we reveal in 
this memorandum some of our purposes which have heretofore at te*M*, 
been only implied. V. 

We want you to know now that all participants who complete ojlt obooaol'* 
co'aoe will be offered an opportunity as a part of the la^t quc?«'^ion • 
naire to compete for a aonetary prize - $250.00 - to be offer^^d 
the Krannert Graduate School of Industrial Aclministre.tion for. the 
statement which is beli.eved to best state the goal of o?cnaT:ica ec'.ucDtion 
as finally developed in this inquiry. More about that lau'ir. 

In the meantime, after answering this Qvcrtionnair'^, you will h^*vt* 
a break before come back to you again well artei' t'm holj/h\yi with 
a brief and much easier to answer Questionnairn We hop*.' whaL tne 

holiday season is a happy one for you and yourc^ 

A* Your First Steps Now 

We ask as your first step toward answering the. a*'; company Ing brief 
Questionnaire #1-^ that you read and consider the remainder of this Mem- 
orandum. (We said to you in the beginning that at one stfige of the In- 
quiry some material for reading would be pres'sntcd*) 




3* The Goals in CQntentlon 

Our interest now is directed so?.ely to the five possible goc.lA of 
economics education as liated in Exhibit I and Exhibit tt on tVe fol 
lowing pin^c-colored pa-fjos. These five goals inciud? the iru: Trv'ir. 
freqtiently chosen in QueBtiorinaire of this inq^-dry, Vy ary of the 
classes of respondents listed in E:tt:i.bit IJ, to reprc??»?rt th^ slrig.lc 
most iiTiportant general objective or ultimate purpose of economics 
education ♦^^ 

Exhibit II displays some astonishing disparities of chc^iceni vith^.!\ 
the. different srcupirigs • Note, for oxainple, ttet Goal #1 (vhrt lnr-r::lng 
of 'economic theory) receives support among the social scientists end 
mnong educators, yet it has not a single adlierent ar.:;)ng the cconomi&ts 
not engaged priraarily in economic education* Goal (to help us to 
be more capable as direct parti cimnts in the ecorony, tIio.t i3, ay 
consumers, workers, businessmen, or investors ) i-s the flina:lv rront 
popular goal, even though it is not amonp; economic o'..aca*c;/^, ^oo'^omii.it 
officers or employees of economic coiuiclls or mxiterr,, or ^h? au^vb^rf.> 
of collegiate economics principles textr* Goal 7^17 (the ur..f^.5i^r^dirg; < 
the free entez^riee system) is a darlin/7 amoixj; busin'-^sw^tv-i tivl the 
few agriculturists represented, but is a very weak oontcfcd^ir 'i^thervi^e* 

Theao disparities reflect a lack of unity or clarity ^n t^^ vhai 
eccicnios education should be attemj^^ing.. They •jugf^est t'ne iniportanc*, 
of the current inquiry, and in particular itr inclusion on th*: fro^^b 
cover of this ivjemorandim of the quotations rrom Silbenr^n an I VVi>7or. 
They may well explain some of our confusions and failure:-^ 5r cdui^c^- 
tional activitie^s and in choosing which ones we will n^jppiyrt. c.L\r 
sponsorship and oox fin^.nci.al aid* 



Tabular material in this Memorandum is presented on pirk-colored paper 
to facilitate Tyox referring back to it as occasiori arises while you 
peruse ^his Memorandum • 

"Economics education" is defined for purposes of this study to mean 
activities which pronot z wider understanding of uajic economic prin- 
ciples and their possible applications, as a matter o f gene ral ecluca - 
tion. (it is not, therefore, intended to" 'include education in more" 
advanced economics as a matter of professional trainings } 




BBt COW wRn-W»* 



BjCHiBrr I 



The Ccridral C5oals of Sconcraica Education Now In Conterv^on 



^iLj^ To iraprove our urder standing of economic thscr/ 
or analysis 



?)^: To help us to "be more capable as djroct part lei- 
pants in the econoiay • that ia^ as consunero, 
workers, bu^^inessmen, or InvestorfS 



it^J^ To "iinprove*^ decisions when we act In otur society 
as citizens 



j^: To improve our underst^ndivAg of the world in which 
we llve^ 



^17; To improve our understf.nding of the free enter ^ 
prise or market economj^ 



^Theee five goals include each of those most frequently 
chosen in QucQtionnaire f/^ €.b the noat important general 
objective (or ultlMao^ goal :>r purpose) of ecoriO'nica 
education by ori^ oi^ 'ue pDpulation group as listed In 
Bxhibit II on"Tr*e following pink-colored page. 

\ few of you who chose this goal in Questionnaire il2 
inserted "economic^* to make it read "To improve our under- 
standing of the economic world in which we live*** This 
limitation is taken tc be unnecessary', inasmuch as improve 
inent in understanding of the econoriir! world must involve 
iraprovement in uncl<^rstandinf: of the totality of the 
world, although of course not in the carie degree* 



tie 



BEST COPX WM^^ 



EXHIBIT II 

The Nfost Frequent Cho^.ces in Questionnaire # 2 as tbe SinTle Mopt 



Iraportant Ultittate General Ob^o 


'^tive of 


Kconomioa 




on 


3y ?esT)<>ndtnt9 




Choices Amcnflt Thoee 5 (Jcfl-le^ 


With PrivD&rx Ocs^^tion; 


Jluinber 


I 

{ 
1 


Dir» Parti 
clDHtior. 


- Citi- 


V'hc.cr stand 


Econ* i*«auc • 




1 

1 




377- 










i 

1 0 






3? 


0 






1 


All 


■•L' 


o 




bOC » bC 0 *• UXpurr 


1 Ll 






'Ci. 


1^ 


0 


Soc* ?it.uciies - 0'th(*r 


0 




66 


0 




0 


Tr* aoc» St* Ichrs# 


M 


\ 




33 


y 


0 


Business 


/ 


i 

i ' 0 

1 




li.' 


17 




Labor I-3^dership 






75 


0 


25 


0 






: • 0 

I 




0 


0 


33 


Purdue Student 


13 


0 




23 




0 


Other: 




1 

1 
t 










Ad. Off. or Erapl. 
EC. Ed. Council or 
Ctr. 




1 

! 

i u 

< 
\ 




3-^ 




0 


Author Econ. Text: 




! 











College 
Pre -College 



3 
13 



31 



31 



These goals are defined in E>±ibit I on the preceding page. 

^Kjccludes respondents with incomplete or u:\tabulated questiomiaires, other primary 
occupations, and other primar;/ goal choices, but the raost frequent primary ^^oal 
choice.i of respondents in each grouping listed above are included anon*/ the 
five *5oals appearing in the foregoing table. 
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BB, con MMl^ 



Unmr. e Pluribua 

In our efforts to achieve a measure of Inprovenicnt of tho sltup-tlon, 
ve have been dir^ecting our attention, has already trouDlec". a few of 
ycu, to the developrrent of a single goal of economics education. Cwo 
of our prosent participants wrote in an earlier publication: 

The problem is that multiple goals do not direct an activity 
in one dir<?c\:ior. For ncme reason, stating the proulcn in 
this w^.y ;,r\s /uiiericans. 

- 3. iJai'iiiel L'hp^rrais, Philosophic Foim dB^tipns o f Bducajnon ^ 
JNew Ynrky American 'Book Con^^any, 19of^ p^T??. 

And \<re aiv a<^,vised by one of our ow, tc •;;he extent some of us are 
v»conomist/? or tvjii.^.^r.aticie;nfl : 

A gu:^ding principle cani\ot be forrmlAted by i;he requirement or 
max.^jnlzing two (or more) functions at once* 

- Ookar Morgenstern, '^Thirteen Cri-clcal Foin'^o in Contrmpo>^.ry 
T.conomic Theoiy: An Xnterprotation", J ourral of ^ Scoroiric 
Li\'erature> X^Decenber, 1?^'^, p* ?.l67, quot'lnji from Je vor. 
Neumann and 0. Morgenstern, Theory of Goal 3 an d Economic Be - 
havior, p* ^^^-^^ 

aiie esta'blishment of constraints or any attempt to weight peal com- 
ponents i? obviously c:>;rTj>aratively unsati;=!factory^ especially if \hr* 
detenr.ination of a ringlc, acceptable goal is posr^ible* We believe In 
our case that it 



To economi?^t« in particular v?e put the questions* do lndiff'"-rence 
functions elvTiyj-' imply straight lines, plri.no3, etc., ref3L--:cting constant 
ratios of f?ubr;<-.^t :ticn, and In any event, are thf^y £\lwayr oarHJ.cl? 
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Let ua proceed, then, in seeking that single most eatiafactory 30»il. 

In ^uestionniir^ -'fl and Queei.ionna?.re #2 ycv. chose as thfi best goal 
that on«? vmJ.nn, In •^'ib--? light of ./oiir tastes and values, ovr Cn^finitior 
of ecomimics oducatloti, and your understanding of econornlos and other 
factors. "believed should be the L'JNGLK nost injportanu general ^ 
ohjc^ctivc-.' (or tho ultjjnatc «:oal or pui'po&e) of ecoroniics education. 

Thoac coostrainta rens-ain, together with a new one: the goal now to be 
chosen as the be.?t (and. the worst) trust be one of those five; mow lifted 
in Kochirit T. and ::xliib:t II on tho preceding pink-cc?>.or'=3d pages. 

If 

You are now asked however, also to consider, but not necessarily to er.d up 
concurrlr:^ with, the choices cf your confr':;r*ia in grnupc of which 
you are ^nportantly a Member, and within other group:* as thfy ar^: tab- 
ulated in ibchibit II. 



E. Viev3 of Ccnfreros 

It would seem natural, first, that confreres within the various pop- 
uJxition groups would tend to choose similc.r goals. To ^ime extent here 
tney do, but to a greater extent as yet they do not. • Wo .'pi'oup adheres 
to a sir^ie goal, and oil larger groups show first choices divided 
among several or even all fiv^? of the goals (as vcl3. ar ethers ur.- 
mentionedl ) Pleara k<?ep in T.ind, tooj thct >our corfrores j.r each 
group will be s;ojn^: through t?ie present process alsn ard r^y therefore be 
niQdifrying their recorded choices i^ct as you now xn;j,y be modifvii-s: yours. 

Mevertheless, in the light of tho choices of your ccnfrercr a-j reflected 
in Jiidiibit II, your guesses as to chan^ces they may now be mking, and 
the defini'^ion of pccnomics education"*, will yoa please recor«l below, 
for your o-/n. ciaifif.nce only, vhat you choose now ar, : ^ns^rt p- of your choioe of 

go*!.ls from ?'::hibits I and 
IT abovf*) 



TENTATIVE 

CHOICES #1 B. The One Best (or I^ast Bad) Goal. 



W. The One worst (or Least Good) Goal. 



□ 



"Economics education is defined for purposes of this study to mean 
activities which promote a wider underatAnding of basic economic prin- 
ce, lea and their possible applications, as a matter of general education . 
(It is not, bber'^rorc, intended tc include' education in moro ndvanced 
economicr, -/.^ a 't.att'^r of proi'osr,ional tra.inin^.) 
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F. Vleva of Membeyd of Ot-her I'cpula^.lon groupr. fgg{ COP^ AVAllABl£ 

It would acera advantageous, if pos3ible, vliat the 6C>ala of vai'ious 
population groups iutarasted or involved ir» econoiuics education should 
correspond. Tht»ir >/aliditj^ would to that extent be coiifirmed; the 
confidence of different iaterasts in ecoromics education would "be 
aug^jent€d} corflicta or pur po a 6 and exscaticn xi/ould be reduced; and 
advantages from concentration of effoyts could be achieved. 

Should not ecoriorics eduoatois, for example, b« consistent ir. their 
fiOdls both wJtl. vh.^^ econoniits beii«3v« ui, philosophically .justifiable 
and with Wliat f LnanMal supporters of ecouoirics education are willing 
to t,por*t.or7 And convers-jly, bhould not economists, for example, con- 
rldor wl-.at e-^onorvcr. educators and o'^lier edu.-'atore "believe is achievable? 
At.Ck finr..noia3 suppoi-tsrs contiider whai; eccnorrdsts believe is well enough 
^a^abllchud Zh-xt it -oay jastifiablif te taught as a iriatter of intellectual 
inUgrityV 

Will i;ot whe cauj-t of econorrdcs education tri finomouply strengthened 
witf a cons!:nsui> :/;cv.l of the laiportant into:fe3t.tTc3 paroiesV Will we 

^ot "5>»kcme ti^ore nv'^Kuniiive advo»^,Gte£ of the cauGe of ^ioonomics education? 
W'lil thul -j^aufjc rot \re^^)rjy.ird by uriacscei^sary confusions of differing 
f'-o*i':,&, .'in-vrioi at^i.w cuLvcc&rii.r-j u.r-d differir^:; specif ications and execu- 

x.'Ln^L, U: iJco:icnu*Jt: coiiTaeii ai:d other oour:.e3 with economic content? 

I'ieuf>r *h^x*tf..'*'.:/;'2j back again to 3}Jiibit I'l aud consider the goals chosen 
:;roporx.t:rant3.y hy ctr\e:r pcpol^ation groups t.hc: vj..ws within which groups • 
y:y.i \/cr..a consider iinportfin*: xo the cause of econon^ics eductwtion or perhaps 
rvc/i r. %:»rr.in/^ xs. t^o whrf vulidity pxv.ctica! ity of your own choice* 
::H.j.v in ./'..i.i a^^tM^, hovevcr, that the vio\/s nf respondeiit^ of every 

vtiiCn aif; 2-e*"*lviCbed in the /.xlM'.lrIt my also changed in connection 
u-ith the p^-ocess of reivrjcudi,'\^ to thi^ Q,uC!;3tionnaire» 

Or; the c-^'ii.i of your ovr.\ f 'lrsr; rtaoicTJs as you recorde''l theiti in £ above, 
Vv':^ax' x"ovi^3v :f th,^ civoiccs of other populatj.ori groups as reflected in 
.\vc:i;.blt IJ- your fOi^iijaei. t*a -vC "changes tha^ Uxesc r^exbcrs may now be 
r .^/..'jTigj ana c^ic d:*r*:*itioi. of econornirrB cdtcr.tion* will you please record 
'r;diov, frr yo'jLr jv*i rju:.cCancc onr.;/, vha': you c'.*oo7c now as: 

(insert # of your choice 
r;f goals frcaa Exhibits 



1 and TI above) 

:hOir: ; The :VKe ?o^t (oi ooai 



^'TiQ Vor:»t (or '^-er-sc Good) Goal .... 



'''•.vjf— r s 7:iv.:atior-" is d.?"in::a ^cr ^ur:~ose:3 of tr.isstudy uO mean 
u.^ \ .* I. ■ ^: :> w' ich ].'V'n*o'\^c a .Nidt^r unwlcrbtanviiA^i; r.-asit: euonomio priu- 
civ.:tia ar.CL their y'Or>.?iLl*v application^^ ^ as a .naiter of general education^ 

(Tt : 3 rot. W^OTifC'VKty lnt«;n:Iiid t*) i.v-luae educaMcn in more advanced 
•Vcoun*: iCw' naV'^er of :jro**ei.5:ioiia*L training 0 
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(EST COT* ""WlRWi 



We ask r\ov/ trv^.t you conrtul»?r interrelavlonahlps ^rrong the ootir,en'5ing 
^:oaXs, 01^ at Icafit one view &u to tb>r), ^.s displA;>nLd in ^^hi>)j/^ III on 
the xoIlcvin47 paife of t).lnV. -noioreO. ::^'i.per, Thij? hiomrcby of g.>alp . 
aT.d th^jlr inUir/r*latlon5blps as dii^playci represents in attempt to 
raise qup^ticrxn as- >c; vhioh i^oalM nri/jht be interpret^^i t'.- o'? i.h::lu«iv<=^ 
of others? and vbic\ onos n-If/^iio b*^ consldc^recl more ultjLnat^ than cithers ^ 
Note tn&t .vor^»'" tha optrlrs at d.vrfervuL leveuf^ are tarred upox^ dlf- 
reren"o set's of c i^ractf^rintfc'!-;, '[o r^ov :!i»te?:rela'*-ionships we ravo ev^^-jn 
included on h-.g'ier ...evelj; con.sclvv.trrt .^^^als or c'laracterici-lcr- ;^Mrh 
Tiay be reg:;i'df5. a:; or,o.5 lovr^r .l.ricl-j^,^::.ver'2ss or uit'Liaate n£turc, and 
vioc versa* •-.lea aote G,l£0 that net a one of the? Tlve goals is specific 
enough in it8'-3uf <r/vr "cr couipletlng the o>slgn ol' a single course in 
econoTii?3. 'rniis. t.:e •:J.ac;lo .o;?mu''aI ^oal are '^*rc*<inf^ in this inquiry 
xm^X eventuall/ >>r More '•jpe'^lfic h-r the- dnvelo^'^mr-nt c** T,ultlple 

behavioral objecvive;^; all ve hope to provide now is a j7,enoral objective 
for the achlevrn}ent of whicii ^tll ^-i us rau.flt -f^ven^i/uall;/" choose those 
multiple and more spectric b;jh^?.vio.t-al obJectiveFe 

yoxir task ic now to consider vhich o.-^z of thu {jjoals listed :lr Exhibit I 
is the Be si: choice, as yon see it^ anrl ^tiirh one i^i the Worst ehoion, 

-you se*^ it, in the light of 'cv^- charactGrist5cR displayed in the hier- 
archy: (1; tho dc^:^:^*^ cf !rclur:Jveriej';.o ol the jjoal and (2) the de{f:reo 
to which the goal 13 r.,n ^-JLv, invade one, you will note tiiat there exists 
a o.epree of coafliot in achaovinc; both inclusiv-^m^ss a:^.d ultl-ar.oy. 
Your tastes shcrJld in all rc -ip^ct ^3 sti.ll control yoirr choices; :,xu arc 
Juj=5t asked "t-o cons.vl.er in toa.]cin/?: theiir choices tho Irrr;llcations you 
drav from such r. hlerar^thy of a;h'? c;onl:>. 

We feel that soire of t^.:? ^.rterrclra-clorsh.lv^^ ?iugfeshed in •^xn^'olt '^"tl 
nvay well explp.in -^^ome of -shr d:*ffer-ri real cho-'oes whlc'i h^vr 

heretofor^^ noted. 

After, hopefull./* absorhi:^^ co your ovn 8atir>factlon whatever Exhibit TTJ 
disp.lays, on thr^ ha?^!'^ of rcur T^roc^i'^ng fir^st and second ':hoicc3 as 
noted in F ann v abov^, ^r/. the a-vriiition -y." eoonon/ica education,^ will 
you please r'»:or.': b-.low, ""or ^'cor cvn giiidvuc^^ only, what you chc^ose 
now as: 

(insert 1} of your choice 
o*^ goals fro^ Kxhi.bits 
T and II above) 

TENTATTV? 

CHOICWn !r 3 The. Ore /in?: .V.^aTt -wi) Goal. ^ -^.-i i't 

Wp mc One Wo-^nt '.-^r : \»a£'c Ooo^L) 'Coa? 




^''Econcnics ^:e.uC''ition*' I.3 I'-flred '^or varpo.i^drr of this study to mean 
activities which p>^onot? a vi^'p/ j.nd^rs^.andirig of basic economic prLn- 
eiclos and :;ho:.r pr;35^ib!.e ^cpli?aVL ^r'l, .^3 a natter of general education, 
''it is not, tJ-: ?rc''o'^e. "^nteii-r^.f^d t -^ iw^^Kd^. education in more? advanced 
M-or.'^piics ar» ^-a^c-^r rC y.vot^'^r.s : ':nal ^ralnin^,*) 



BEST COPY AVAIUBLE 



EXHIBIT III 



One View as to Interrelationships of Certain Pofisiblo 

of Economic c F4ucation 

(i^'m in parentheues refer to goal avus^tsra of the present inmdn'*') 

' * y^^Hy^ H man n mmt t t rn f ^ m ^ 



j com-jin-jd with (a) kjnow\oii^iv \ 
of Institutions-. a-.v\ l^-ctfty j 
k! In the llgVi (^i) .ru3.ues 1 
Jt^^ecrr or n.n&l^'zLti {if'!) f~t~\ ^nd Goals, »*hsre Aprlica\;la | 



J'urdcrnt^ir/31ng economic 



if 



Can iTsprove underu-'^ianding of ^ ) 
J the avurlcet econcrry (#17) (a ' \ 

jtciaMcuHaMnti «k> mm mmm otk — • 



Cp-n improve; understaodlr.g of the wor'.'l (^'o) 
(i.e., iT.proved vender standing cf the eccnomlc wcrld) 



j Fo 
[ of 



For ease -s-rd com 



ifori L 




raind atjd emotion*] j * 



i Tor "*ce -jter'"' eocif.l de- 



li'or '^ett^r'' direct participation 




'^o-nfoi" an;" pa3" nind Atid -motion rofyrrec" 'io can bn ViVe?? to 
free ''an irdiv.'d-.wl for >'?tter" direct, partlc. '.pa w.;.r,n In v-V ei:ono.T^y 
U-'J*, Co'-.-.l 'rii.'h appears below it). 

The idea o^' «uch coiri'ort of rr.ind and '•motion can be charactoriiied os 
"A person's sonse of. beir^ at one with hli^uclf and hl-^ piirrounaingfl' 
(Fric EriCKRon) ^ thy abaeiice of "uneasiness. ^ .felt by tV!«- mere prr»- 
valenc:e"oi: "ignore r\c= :oncemiJi>^ the uatiire and ;ncanlri^ of thinpr.,.. . 
to live in a un.iveroe vr^.th who-se final and real c^tructurr one \^ not 
faniiliar r.reate;?- in itav.If an Auido^y" (von Mi3«;.:;\' or '^'ftrorance io 
sister to nistrust. Instinctively, one fears what onn does not know; 
one prefers not tc know vhat one fearg" (Villey) . 

""Whether socUl economics » the subject of thif inquiry, leads dirBctljr 
+o gensrai 'Vetter" oerforroance aa consumers, worker*, inveetora, or 
businessraen (-.o«.-. ^'^A (or ronce l^'a■o1^.^ to wc^se Puch performance!; it 
a different uupstion. We may rote that not all economists w« 
know are r:cN nor all tu?inossn.on, fcr example, the best sources of 
•winder ir pco:'.cr,''.r£; . 



72. 



BEST COPY WilABlE 



You have bftcn aoked to r./n.:lder in ir:>ur r.iakin^j of ^entative choices 
r^l and ifSt 3omo eariici^ viu^vs of yoiu' confreres, end of others, as well 
as possible changes m thorin because cf reports in this Memorandum 
of tho results of those li.vrlier choices* As the last process toward 
anweririR th<=^ present Quest ionnairr vill ?/ou please consider 
now the chanties you believe .your coni'reT'js may make in the light of 
their cvrrcnt exs^ninr-tion of ExhiLii III anci .cnur oorrraents with regard 
to It? 



On lao bauih, WiC'?, of that review, ^^Jur preceding n.ioiora as noted 
iii Ttj, P 2r;;. E , am.. 'Uie ae-;Mni^i;/ri of tcc^iOraics ec'ucatior*''^, will you 
plouse record ^:^,t you choose uov ; 



(Insert # of your choice 
of goals from B^diihits 
I and II above 



□ 



?JMZ ci;C:r'L,: 

W. 'jT*c- Or.r. v/orav. (or Lea.^t vjood) Goal....,* 

All ondv re:»u^r.s :CryT you to do now iy tc -^p^tpond to Questionnaire #3 
itiiolf gr-.uu p^ii:er unc>jrnc*s.th this i}^^^t) and return it to uc* 

ICoie ti^at ir'C-T ^yf.^ary jr 5.i^:'.i%k.:lorna:.rf^ ^'H, first item, is not 
•ijtciirvtl.:'\iJIy cf ycur Ir^ ch^^o'r in ^..-ctior. K Ouove^ oince in the 
:)u^J^io:^v ' r ^^^/^ .'':ay :A\o-ixh vo hct^c you d-^ aot hava - anter a 
v^CiU'^i'-:-^* to £:ay .^f the '^cc.ls nov in oort-^ntion. 



?\x'i:j^:. conplr^Cf^ -.11 fr-T^r iton.-r of Q.u^-s'-Aonnalra 
i f*^. t". u;i "^To.T. jt!.v if, uio .st^ii i^a aad a.uuobfted 
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(Ignore items in brackets) 
INQUIRY AU TO G\/AU'S) OF iCONciMICS 5U)UavnCN ^ 



IX - IQk 



(N.B. Please detach, ccTroplebe, and return promptly, in the accompanying 
fltiimpeu and addressed onv-;lop«, "but .^n ly ; '>e,r you h&ve considered the 
material In the "buff c:?!.', red Momorandutn, :-'onu/'3A, which also acoom- 
•paniea thia Questionnaires 

'(Tabulating? plan.ied ior lj.KCKvte£j^ 21.) 

I dcoignate \)y mari^in^ i:. tho appropri^-. tf? onxeij bi'ilow my selections now as 
to zhG p^enci-al ob.)cctiv.»;i rv- ultlinate j?oals or purposes of econo:?.ics 
educattin,* when 1 a.'n luMted to 3ft\ectio.. from only the possibilities as 
listed in Exhibit I tj \nK acootnpdnylng buije-cilo-ed Moinorandun (Form 9k) : I 

W (1). THE ONE WORST (W) 
""(One V/ only, please) : 



/ 



Y Vl). W-: OWK BK3T I iw 



(^r'-^i T'.xii-j: CO bv:'i'- 



only, 
pieuce 



I J 



• • • » • i ■ >i ■ i 



r 



0-^ 7, 



• • • 



- L " ' • 

above / / 



1 



.L_J 
i — ! 



ONE 
W 

only, 
please 




£ pr-'-ncipai. ,6. for r;.y I \; (J^ : pi inci-pal roAKon for my 

c.hc'ic.^ i:; B (|l) (ti-/ ^ r-^ii i.i:^; ) .v'iiove <.r. cho.:.cc in v/ ' ('.-.y W rriarking) above is: 
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r;.:cnoM..cti euuca^iio ; it 'd':ii'?.;:«<l -Tor purposes of this ?itudy to mean activities 
••h'ch p rc rac'- • • n v jr»dor:^tftr l: r^^? of rasic econonic principles and their possible 
appiin;aior.r., a-, x .> at.^.c"; ^jil''^'^^'>^:-A J^llli'^-^-'.^iyi.- ^ -^^ t:)ercfore, intended 

1.0 incIuJ.- e'X\iCo,K,i'>^: 'ri ^lor'^rlTaVa^ro/rf t-coaotrr'Co as a matter cf professional 
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i'^/:>H:R;'NDi:y accompanying 
0 vies t i on i. re #4 
Of Irqui'j-v at: *•'.> rioalfs) of -ictn.un.ios Fducaticn .i.r which 
Vr-t; ^'A^ i-- fiG Rr.;;.-T TO PAP.'J;iClPATil 



oux current rncuir;/ to th'j qoal(s) c-f '^r. onoT.ics educc't ior , 

We surm:sti that many of you Councl the pro'-ress of.' answer inq Cue.-?-- 
tionniiire :M quite painfrul. ^'e wer*j [.--a in ;•(.;, t )o, a:-i ty rhv foU'.v/- 
inc, voT'ds from participants oinii.-znt xn r.he ocror-fjn' ics ^'duco*-.v(m 
movfveiit : ".ajp rot sure " r.ndor stand thi::J ' atiC "'Aluch too co;r.pJ ic^i i od" . 
We choose not ovoa zo qvio!"t whc^.i- one of our own lonne.r student r, 
wrote to us i 

But thoro was deep encourr?qonu;nt , too, Ln: "Thank? fou the lossoni 
You i eilows are cIov^t in qettinn mc 1. o thirk rr<t .i onuJ y - At t intoH 
it hurts *. We even rodd: "I rather «::r-;rv,.d tt-:.r. iirc'tViQ - a raru 
question answer ing expe cier.c-^ " an.^ t.^:o v'ay I th.:roi-^-h ly en- 

joyed the exercise •in':' Cc-iund it quito iv. V'-jrdinq to mv i.v/-n P'''-Mt 
view. " Moro to th--^ n i.ddle-or-the-rr,-.-."'' -cvkku t nc vn3oi--iLod. c-ojn].i'?rt3 
WQ3 perhaps ;•" Tt t'^/^k a vj^ile to gov: ',-ere, bi.t r.^oms worth it." 

We ourselves belifjve cnat even -the br.'-?".- contf-nn cf th«-^ yrosent 
Memorandum strongly r'/r-^n ^- irms t ;■!<:• vaJce co a] I of U3 o thr^ findinqe 
to dtite. It i.'-. o'jr -T-nt r.^nt i ''^ *:hc»t the c:-.v-ipK.y and c'.raytical Iv' 
varvinq pro t e-^oicco v/ri.cn wc art r ov(-;a I i'.iq ite- real one'". — and that 
their e\acidt!L\on ^^ov. will '.m- n-;-..t. b.-n.> r -' r- 1 t-.o the enLif; econoniics 
educatiori oroc<"'S^;. 



i Ar'tor re'-idina tr.ir^ ^e-.vor inthi'Ti, pj.oasc df tach, cpmplete, 

I anfi return pr jnm^- ly m tl-;c :-,ta'^pcd and addressed envelope - 

i vour '/el:. /--' '."i-r.-st L'-"nnn ' ro ard vour r.iin> identi I'iCfTt ion 

' Gheet, .1 '-j roc: wliV- -. '.'z'-^-r'^ 'ir:'.' iitt:acned at the back 

'' '.•his ^'f■>.n(.'T^^^•du^. . T.'ion'-- vou . 
I 

i - J rtb'.ila 1 3 rr f.:"' n vrir-id '(;r ^ebru ary 13 . - 

I ------ ^^--^ - 



- 2 - 

BEST COPY TOiufflU 

A * The F In al Step_s__Q,^ t he Tngu lry 

We art cfJa.i, navertholrj.^a , th^ the end of thf» inquiry procsnfj in 
r.aw in ;::icht ?^nd that tht- ourrt'nh J.ast CwGstionru-\iro,#4 , ?houl'J 
prove ".t'Si time ocii^iujnincr f(>r %ou, Tv ha.^ only three j.i<5ir.3, a.ll 
•ja.^t for. you to ch^ck, flus a [p.ortj;- iblo fourth one ard a pc;5E i:> ' e 
oit o." coram ". some c-^f yov . 

Vru; 'fstroi :•',•.*• i.:> tr ■ r. . •■*'''^?. ^ 1 c '-A v-''* va' a-^Vle t*.-' th - "r-'-.a rv , 

c^von in a '.:r-sc? v.'.:;c>r? tMe T'^-'por-T^ to f.n far I i.-.:!' Queft ionna ir r> ^-^.-is 
omitt'.'u or ,.:'.tf. . 

V?e .v-ii o- c:cr.T?<? ? o{;o>-.. /oi? lrj..-;r .he h iq'-.V- j .v^'l itS'S- '''''^f^' '''^ 
currr 'i*. Ouei^'.. r>na. , t\.it ^ vr. tv^.- v;f- v .'.1 t)rt>ft'irjc the 'rc cil 

rules '•or the $:>^},0" pvic i contest for • >c bo.-.t .-i .-.atern- .^rx c..; . • ■ th" 
goal o<* economics t.'ducT.t ^c-i which will th'-rv hi ve btan devt lopc.-. . 
Pleas<-_- note n.^v, lu.-wever, that the contojt will be '.In'itec to :>a; - 
f'.c.:">ai>t 9 vno du?. .-^e -pof":": the current Q\^»>'; t ' 'j-nn.- r.? 



We as'< "ow thcit you complete the read <.ng oi this Mf5♦p.orandal•^ a-^J then 
answer the accompany inq ^'JeL^.-.i C'm-?.;.;ire (the /ellow page? nttached 
at the back of this Memo.ran.^um) and returr. it: oro.T.ptiy io us in the 
st?mped and aqdresseo eive.L'T'oe ^^h^ch is r^tlf-c tuovxded ther-^ for vour 
convenience , 



Please ccin''-lete iln ) the r-ink ?.v-.:ne -.nd 2\f f iXi--i' .:on c.-f ?;vr t '.c ip-^nt 
for:n which is a- '-.ache:' vit^ Qu:.;ot iciu;.?. irr- and retuxn it to 

U3 m the sarie e^voTope. We reque -.t th i.-; ia^t :.r.f ovr-^atior. :;o that 
we mdy proper iv inv'Uide you in ?lphaoetical listing.^ with other.-, of 
the ;^ore than y.V-O v'art Lc ir-'i-rMis we now have, TJe will of course ^ 
specify r>ro;TTi ner.tiy ir. tho li.sting that no ^lading cf iihe Inquiry 
^o'-oss-'.rij y ry-'i'-oct-' fne v'r.-w cf any •'ndividua't pc.rticipant or of 
^ny oroanizarlon v^''-'" '-^'-^^-ch he or s^-e ma/ be a <: .'•.i Ii3ted . Thf^ separate 
n\'r:< she^'t i.-5 .--pe'-: "^er^?l/ '.o '-:\;n:ain L 'Iter cnonyaity of your res- 
ponses to Quvi^t.vonrxa ire =^4 . 



B . cV>oi ce9 A mo^q Irhe Qorrt-^e ■^d^j-.'^'r.iiSgl'tJl^l^.-J:!! "^ ^ Questionnaire 
rfj ~- exhibit _o _ J 'i-^d 

Kxhibit'=; I and ''I 'th.-^ zwc nink-co'ored pages which follow this 
Meporc-ir^-iufil repc.-.it c'^.e ^' t.-it-'.'mf-jnt;; c*' the cri.ntending goals ':;f our 

ipues-r :.'.-nn=! ire ''?::':-rt fn-: ^^^rcent aqvr=. bv -A-hich they were choyeti 

t^if> "yevf and the ).r t " by vp.r ccco.pe.t ior.al groups. 
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w^a 'rink rxMi: i \:\ wo M vc rth y.mr oon^jidei 'i't ii;»n op^j oi tho in- 

'••...♦.H » v^'^'^i'^' r t y jue.si I'.mnaiAV's* *r 4 • \ou wUl voce *'.hat ther« 

':^ro r.r -ll ^^ti LiiviTl;^ <] ' V' or jnres In rhoxces ami-Mig v^x^iau.? qrv'j?ap.s, and of 

•i^*:r.-*.' w^j r..w C^'c^ t'.'.r^:*'. tinu? t'^r •j.>i,1.s which wore con- . 

>' ' h'? r ^/r r.-r.-; > Vc* t'l /:^>r*it a/»ur.ci t:no;.*o Li <H)n ::cntion. 



^ *v n-'^A • r. , :T-.:*t*^«- r^^-j (-t)I- i »M *4- only tlf-* t^ir-:*'^ 



r'?*^ •: ^tat"- • u.^. ^>ar t- * : ).-ant : J of tP.Cilr re»nso:i:. for choor>:.ncf Goal ^^-2 ^ 
tr_-, f;^' it() r-' i'c-:ru or V^CTo^ of Lh(. I' Ivc conf::<^in'5er5r t'hr last 

t 

Mt'-;<so not<^'^ i •'^^•^ -iVj v.K'.t v.he-:?*^ t,r''^ ano lor. jt^^^ns ar':^ •,«ro:cated without: 
alteinpt on cH.r |;.»::t "^.'.^ c L-^t* ".n-rv: l^v* v^hi( '"i ;^':o the ^ti'*.:--. i f ir-ant 



t>vi ^vco *- '^rpr : "-.o i.ark-^t C(*o)i0.v.y" to soi.w-^ c:Ir4:-s»f:s of our jjDrti- 
-ioc^r.\r., w** nr<''>Mi* i.-; »:x-i\1.:t 'j^r t^;»j ^:>in^ pano.s wh hch conclude 

^-.i: • N-.r.n'^-andu:-^, \ r*^vxvw ot th'> ^r»o5on<:- sun^'/d bv o**lv.?r participants 
r f'^- i'-jnatip^j ^ * --I'' -r- vor'^*: -^t' t :o :• Ivo con t^>^ldcrs • 

V'f; :o\*r' th'i '. r.'^ .nlt <=?Mo'i I''.** b';th in .^-r^rmat ive o.nd reassuring 

V. f -^.i^' • ^»:';V.-'-"/ a ^'tr'orio r.^ri: f orcncc 'or that ooa 1 ' o-r 

- r y\ ;v.'^ ).r '-y^ o? ni'.'o t:2: ""^n }ielp us to Hf^prc^cLato 
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^* V^iat We Aak You To Do Now 

Pioc;.5je new complete. Queot ionnairj #4 wh:lch is presontod on the yellow 
pagers attached at the back of this Mertioranclum. You are then :-o'j«;tarn 
it to us prcmotly. together with the conpleted pink Name and Affiliaticn 
Form 3 in L};.? 55tairpeu ajid addressed enveloix?, "both of which aro 
similarly attached. 

• 0< ^r Appreci ation 

V-;e \/ifih at this tir.e'to thank each of you for your participation In 
this Inquiry as to i:he cToal(s) of economU-© cviucstior. . Each p.->rt icipant 
has been of jjrnportance to whatever contribution the Inqn.iry w<l.l m.-ike 
to the cause of more effective ecor.'oraicrt education. 'Ae compliment 
yoii upor. your work so far. 



OUR TABULATING IS TO COMMENCE FLJBRy^.y 1 



■^3 




R.'jbort V, Horton 
/s.sor ic;^" rro'-f»ssor 
Depart!nent oi ■■'.€. ••)i\'.y'^.ics 



■\ 5^ s oc ivte P r o !: e s s r^r 



Pro-iect Director 



Director, ^ardue Contor 
I or Pconomics Kducat ion 



January 2..^., 
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EXHIBIT I 



The General Goals of Economics Education* Nov/ in contention 



#1: To improve our understanding of economic theory 
■ or analysis 

<» 

^2; To help us to be more capable as direct partici- 
pants in the economy - that is, as consumers, 
workers, businessmen, or investors 

j^3; Td)' itr.prove" decisions when- we act iii our society 
as citizens 



j^; To improve our understanding? of the v;orld in which 
we live 



■jflj'. To improve our understanding of the fi'ee enter- 
prise or market economy 



Economics education is defined for purposes of this study to 
mean activities v/hich promote a wider understanding of basic 
economic principles and t leir possible applications, a s a matter 
of c^eneral education. (It is not, therefore, int^rnded to include 
education in moro advanced economics as a matter of professional 
training.) 
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- EXHIBIT II 

Percentages of Choices in Questionnaire #3 as the "Beat" and "Worst*' 
General Objectives of Economics Education 



By Respondents 

With Primary Occupation 


Nymber 


Eg. Th. 


Dir. Parti- 
cipation 


Citi- 
zenship 


Uhderst'ind 
, World 1 Mkt. Kc 








(First Percentage "BEST" 


- Gccond 


Per'.-entafi;e "WOnS' 


Bcont Educ. 


59 


Best: 
Worst : 


32% 


13% 






H 
k\% 


Econ. - Otaer 

« 


39 


Best: 
Worst: 


2 

28 


13 
21 


5 ■ 


1 


. I. 




26 


Best: 
Worst : 


12 


77 

I k 




8 
15 


0 

23 


Soc* Sc* - Other 


20 


Best: 
Worst : 


20 

3 


30 

0 


20 
15 


t 
i 

50 


0 


Soc. Studies - Other 




Best: 
Worst : 


0 

20 


ko 

0 


ko 

0 


■ 20 

0 


t 

0 


Tr« Soc. 3t# 7My)TB. 




Best: 
Worst: 


21 
21 


i . ■ 
Ik 

0 


50 

7 


1 

0 


71 




22 


Best: 
Worst : 


U 

61 


52 
■Q 


26 
22 


V 


13 


Agriculture 


o 


Best: 

. W X o u « 


50 1 

s 


100 

0 


0 

0 


r\ 

50 


0 

0 


Purdue Student 


13 


Best: 
Worst: 


23 
33 


U6 j 

0 1 
i 


3 1 
3 


r'3 

3 


0 

50 


Other Categories : 














Ad. Off /or Enrol, ^c* 
Ed. Council or Ctr* 




Be ^t: 
Worst: 


9 

39 


21 

3 


k2 

3 


27 

3 


0 

52 


Author Kcon* Text: 
















Collt.*ge 


31 


Best: 
Worst: 


0 
36 


13 
29 


0 


36 

0 


3 
-.6 


Pre-Ccllnge 


9 


Best! 
Worst: 


11 
U4 


22 

0 


56 

0 


11 

0 


0 

56 



a 



These gop.ls are defined in .Exhibit I on ';he preceding png*?. 



H2<cludes respondents with inccniplete or untahulat'^d questionnaires and ones with other 
primary occupations* 

\".ee Exhioit IV for conrr^r^nts upon tho elirnination of Goal // 17 from contention In the 
currort Qu'^o+.lonnaire // 
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i-^o '-^rtjc [enterprise or Market Tf^conoiny) ; 



•Onv 'V.v/ ' explain 'r.he curx'viir. ^lin^.ixic't.'^on from ^'or>tentl\>D d.I* G:>a\ 

:v.-r- .T-^j^: j[ ^ ')r\ y a ^:ai:t: -)j f'^o;^*) Or ..ir.r:')oi^ "one 

^•'u*: t ''b-:oc:\ v?:kv , b.v.b valid -ync' iMva^jH .>nd fair cuvi urf.iir, as we 
a -ac: ' !.c>V -c^/*- > I r.:^' ».rac!r'''ii.lsi-. 'Cp but tf^^v ccrtr ^ '^'^ ^. tuvx' 

i^ifait-- t .-jincerc: pr rMcn-wi - *. r; thf> joal w^io r.-^rfr^.U/ wan:: t iie frc 
*TavKfjt, /;iy:i^*jr; l.-^- ho uc drsted , and j:>-i3^hap'i oven :,t.s ^dv:ii^-:<if/i*M -itk! 
d 1 s-td v^vr Cf^ac.s ^ > ort»r. ^ '^t^ul iii rf^ -3 l .Ion v.o Vho>-. "/o!,^, w«'* 

•iurt'ly r.o^»d f^r>t i-cct-^^^-: -u ] ^.^ nclu.; ivo, -.M^n, .nio rc^r^-K-TiV v;hi'Mi wt* 
T oc . : "•'^'Cse ro :ip Lorj i.: ^ rx--; ordi?.:. to .i)llo7.t fw^.nds Lrom cor- 
*.:>-,?r.^ dcn.^-r.-; . No ^-hr^ni-y*'* Rdtiier .vti-oeeins a*; Lr.nt :-^uoh r cornmont 
ri;-);/ '^r may '-^ot* bf» *;u st led , caso by case. 

We rr.sroc*: t.he j'lany bus ir^jarr-en r»!id ot^i^TH nave stvrr.aly h:upp(;rtod 

'^oo I .i*' / :?.n;i its r''/ur5^.:s '-^^ of I una i ?"o -'i^ v/hich :.:eo': **'lr) 

heV-» \i3 t> o^-.prec r.'t b':t^f.»r tbo ^r.?(:: ont-?rpr jr nrn'-.rt '-*y.s*3m^" 

bur wh( -/a/*-.- tiO'./ irr'.jt^'y : i":;oc' t-.^ o^.iuj. uo^^ i .;'r...-**co:, . Oui,:^ t :: cnna U'o 

Wo rf. . thr,t ^ I X \ • arr.ro.^irrb ifv;. lc,\ ed cir-d t:if- wllljna-- 

r-it oc-rt, t^i^- ' : '-./'r^' " cv"/'--or!. o'oc'Vc. Wo -'ir^'o, -cV.i^^r, with the 
c TT, s . c r : V * " r ' ^ r I. ^. * . ' 

Thnt. -^f .'-^Tir-^.p^ r.'ont i.r> , ^'^'wv^^iir: ''.'hey r. Oi-*: w:^'.M;*>r('t (it) to 
.TOc-»n propcia.ind ^- ra\ner c;i:m. "jvst t :i.V< ebout Lt --^s wo r:o oar demo-^ 
era*, i.- po^i-^..cr^l ?.nst^ i t at io.is . " /snd oDo-^s '.vn^to: "C*:>v**?d O'-^sily be 
1 nnr- r i : :>n " r/.nri '^^.v^ /Jm t ' *';?):>rjy to pi '•>[;dcT/^no , indoc- 
^ r i n-'\ , i.( ! r: 1 '..-c j cn !. cf la j / ; n i:>: . ' Ayo. ^ •j.ynr.v''^ the rub. 

::ven v-N^ b^^i Pc bctu^^r 1 1 to rn<.i t ^'^"^ , go^J 7 wotild 5^tll^ bo a 
d--::\ 'i^r^^^:) '/•'iv^r' L t"- i-avr^r^'. )U(^t :.n ^m'^c riomics odu- 

cat;. * . *^r. . "'t on, *. %/o'ibl ^.-yr "i^..:'^/ tc >)' r-o.nno V-'an^.^d, t'Von 
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Thero are ether educational problems, too. w:,th goal #1"'. For example, 

it WM-: sav^v: "A finr? objoi-tivo, })Ut .rnprket fjconoTV -.s lust one fr'noi't 
o'^" ^^C'Miomic ^^c'tivjty", "People are citizens of thf> worlil", and 

'L'r«.do'-?tQ»\(i inn and valuinrr the market economy ot;e "iiost rttadily and 
neanin-/ fully '.oavned In relation to its alter»iat: ivos ^ " 

wi3do!n seems to u-^ to exist in the vinai comment vhlch wo wi-^h *.o 
quoto. "v.cMnt<-.t .in i.nq treo choLcf ba^sed on inv^-^t iqat irm w:.] 1 ^atiu f.'> 
qrecti-or cppreciiv: i-m of the r.'.arl<'jt. system. Hat the stuue.it arrj.vo.} 
at thi'j decision on n i.vi own."' 

>»o''' ieve, aorordiroly, thcit tie proponents of goal ■fl? havo realli* 
•\oth\n..,- to lose and much to -"'am from joirinq in to it*vGr the more 
in-.: 1 ".vo r^oa'- :'i'c ir.prove our wnt^er/.tandino of t>i.3 world in w:'^-i;.l> 
we i. .vo). T-:'.c.y V'(y3;. j c.hus '■t?, in f-ron a ':'roadf :jr ^nd cet'osr s'^pjiort for 
ecor.omic:-5 ed'.;cation from the education.al com'^rv.in ity . Th^ reFU^tir j 
undf=»r3tar:dincT ol; the vorMs in which we livt^ w<.>u?.d he oritabliwl-Td 
^nnonc Ai^.v-ricann ori a sounder and more influent if^l ba^i.^. Goal #3 7 
n\ay woll bv; achieved more ef feo Lvvily if it is pursj^^t'*'', upon th<; 
b'ro^->do:- h?se of Goal #& than it even coalc be uoon Ir.he more direct, 
Jiinaie-m.nded pursuit of goal hjj alone, barring dictatorsliip Lr 
oontir'!. of our educational system, and. perhaps even in :.hat ca?«e also, 

it m.av .e orijected that goal ifl7 is e.-i-^.-ntial just to o'-f'^et biaso?-: 
'./hich otherwi^'sc :iiav exir^.. in oducaticn. We btr 1 1 </•._•. tha» the drauni'.jtA;} 
vvf have/ f. Ic'-^d a.oove a^^^ till VGli'Ir tht.- offset ^ill hv mort^ 

• r-.f ^e':t in itself '/iOTi it is more l-ro^tdly babied as a 'v.)! L o ■' goaJ #e , 
<3o that the propononts o' a free ontory-'nGe :->-':it-em vrr: 'novo fuTl 
r.ufjport from th^:-* :.ntoll'.,'r_tua"lly-hur.e - 'z :ilo".ufnv.s of th*-* acadei-iic: 
cv>mn:ajii' -A- for t-ho teach ny f th^? r/slit-fis of the world of well 
Vf '.•"i:; v; '. th'^u^ h." a.", m nr.y : rect ior . 
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THIS before: 

PI.RASK TURN THE WHOLE 
THING OV»-T. AND SEE 
WHAT'S NW. 
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Ons View as lo Interrelationships cf Oarts».ln ?j!nsi"bl*; CrO*il5, 

of Economics Education 
(#*s in parentheses refer to goal numbers of the present inquiry.) 



Understanding econonic 
I theory or analysis (#1) 



Combined with (a) knowlodge 
of .Institutions and Facts, 
in the light of (b) Values 
and Goals, where applicable 









r 


> 


^ 

r 


1 Can improve understanding of ! 

! the market economy (?1^17) (a \ 

, part of Goal ^ as stated he - 

' ^ ! J 


Can improve understanding of the world {^) I 
(i.e»5 by init>rov^d understanding of the econonnic world) | 


1 -r r— — 



For ease and comfort 
of mind and emotion 



r 



J ? \-i 



socia] de- 



For ""better" direct participation 
in the -^jconoxy (#?) 



Whether social economicp, the subject of this i squiry, leads directly 
to general "better" performance as consumers, workers, investors, or 
"businessmen (Goal #2) (or conceivably, to wrse such performance I ; If 
a different oueation. We may note that not all economists w« 
know are rich, nor all bu'^ineasmen, for 'example, the best sources of 
wisdom in ccononjcs. 
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(Ignore iteras in br^JcKoti) 

INQUIRY AS TO GOAL(S) OF ECONOMICS i-lDUCATION IX - 13A ' 

QUESTIONNAIRE #4 

BEST COW ABLE 

(N.B. Please complete and return promptly in the accompanying . 
stamped and addressed envelope, but hopefully only after you 
have perjused the green Memorandum, Form 12A, which al^o 
accompanies thia Questionnaire #4.) 

(Cur tabulating is planned for February 13.) 

(The following three possible goals of economics education* have now 
- been selected as the leading contenders by you and your fellow 
.^participaTits in this Ingulry. We ask you for .our final exploration 

to designate which ones of them you consider as the Best and the 

Worst. ) 



I NOW CHOOSE : 



(Please 
« choose 

one 
^ Best 
only by 
mark ing 
B. in its 
adjacent 
box) 



As the Best 



A3 the Worst 





/col. 32 y ^ 

Goal #2 :_ To help us to be more 
capable as direct participants 
in the economy - that 'is, as 
cons ujner s , workers , bus inossnon , 
.or .investors ' 

G oal #3: To "improve" decisitjn;* 
when we act in our society as 
. . .citi>-ens , » 

Goal #6; . To improve our under- 
standing of the world in which we 
/6_/ 1 I ... 1 ive ■ 




/:>. / 




mark ing 
W in its 
adjacent 
bo:<) 



1 . 



T ^omics education is defined for purposes of this study to moan activities 
which promote a wider understanding of basic economic principles and th^ir 
possible applications, a3_a_matto r of genera l education. It is not, there- 
fore, intended to include education in more advanced economic") a;-, a matter 
of professional training. 



13A 



ERIC 



- 2 - 



BEST ccr 



IT, (In view (if the continuing strong support- in this Inquiry for each of the 
three qoals identified in I above, we suggest fok-your consideration 
• also the possibility of the following (x) goal statement accompanied by 
(V) a statement of explanation or rationale which would make explicit 
the ideas identified below. We designate the resultant goal as #632, 

The result represents an attempt on our part to garner as much as 
possible oC the widdom evidenced by our participants in their responses 
and comments, both in its inclusions and its exclusions. 

(X) The qeaara] objective or goal of economics education* is to improve 
our under s tan iing of the world in which we live. 

(Y) Thin objeot.iva is assorted in thn belief that as a result we may 
each en; I. nro tho nonse being at one wita ourselves and with our 
encon.pi^.s.iing worlds, ft feeling of intoarity of aeif and world appears 
CO be fundeirr.ontal to personal contentment. It may also release us to 
maV:r> more rnt ior,al personal decisions and to participate in the making 
<'>: more rciti. jr:al social decisions. Moreover, our improved understanding 
would direc. .V yield frameworks and tools of analysis for better dis- 
. .-rin.ir.c.l.inq ^.uo/.g nt.ar.y of x.hii social alternatives; which may be available 



I 1 ♦ Wi.":h an accompanying statement including the ideas indicated 



i.niMod idt'jly above, ^ 
n-l- A, T would ACCnPT the res ul tarn: COAL #6 32: 

a . ^/<yrj eni:;Uo iastically 



/col. ?.4 / 



/"Intnu?, iasrical ly 
c s, "vV i 1 1 '.ng 1 y • » ^ . « , 



□ 

i J 



d. Onjy re luccaiitly 




OR 



■-lLiU' ' ^f^ul.l R FIJ.^CT the rf^sulran^ Goa"* #632. 



'' 'n tho rve r.c you chccK Item II-i-R, please rfirjpond also 
CO Ito.r. : 1-2 "telowyo 




v.'c rxopfi y-.u w:l] a:r-?ct your at-:€?atlon to the ideas repres^^ntied rather thctn 
t nc pn t- i r. ^^ \ r> . p/t r o c:! o 1 oq 7 we happen to employ. 

A ;nore cor--.:;.' --..p -at .i n.ia le would /f course includn also discussion of 
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loarni-ng tr.v^ory, teaching strateg ies , media, d i ff us ion processes, etc. 
In the <?v.:-rL yna ch.-o- whis j.tem, please cotisider also Item II-3 below. 



I 
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(Please 
check 
one 
item 
only ) . 



IT-' 



(TO be answered only if ycu REJECT such Goal #632, by havinq 
checKed Item II-l-R above) . 



I hc.vfr Rr'JSCTED such Goal #632; 



^Col 



.lillz.^ 'Solfe^y because of the fcuggesti^d 

explanation or rationale ( II-V <?bove) . , . "L^ 



3W 

/l7 



II"2-D« Because of the nature of the included 
Goal itself (II-X above) and p oss ibly., 
besides, the suggested explanation or _ _ 

rationale ( II-Y above) i j 

V c r y Snthu :> i m » ^ ca H y , . o , 'ni^t.-.i-; y-: -ht/cl. ' 
Item II~l-A-a above).. 



^ would RAISE my rating of Goal #632 in ■'t^r:\ ".I- 1 
bv at least one level, if tne acccp.p^ny in-; exp'an- 
•ation or rationale (II-Y above) were chnn.rec! to 
tliQ following effect: 



. /„ y 

- fTinjS KND':'^^ OUP. INQUIRY. TTIANT-' YOTT) - 



W.-' 11 you please, however, complet*^' the attached pink 3hef>t anc^^^^turn 
it in the same envelope, so that wo may properly include you/in alpha- 
betical listings with others of . the more than 200 partici})^t3 we now 
have? v;e w:ll o<* course Hve.ciiy i)romincntly that no finding r^f the 
- Inquiry n'-.-cer.sa-^ i ly rvflocf. the v i -rw of ar^y individual p.u l if i pant <^.r 
of anvr '*:rgani ;cat ion with whit'>; ho or shf» inay be "iffiliatod. 

er|c . i^-l 
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bolif've tiiat the- findlnac of .-•ur Dolph.^ -3 .iVe inquiry as i:o t.-oaV ho^l 
x^^'^u :5ot<jntiai' f."''-r the c.t.v?'? moro of l"oct:.ve i3C'-.rvjmics loat Tor-— 
cl'.hough l.ho process , ct tnolr cre?Ati.m wan not alw?»y-? von(?or iv« to th- ' 
eCTuaniniity" of" the- 't>ro)fjv.'. Ij.-.rector. 

On- 7f o'Jc particir)antF rotod: "Different gr-als ar- often con f 1 i-ct i r-.q .i.w 
irr.pU- different conter.t... achieved ny method.s anti iftito-na'.v ir. ^ra .-'i 3 - 
cion'-ly in s jme va-zs thon / in^ others". Our luauiry htv>- ncM" o.-^i-.c^r-.l ip.a''. 
a substantial cnnseniius, however, and hD3 a.nassr.ci th-uahi fdl c- .wio.^.trj .-k: 
-rit- irisms fron', incro than 200 participants wi th. ye.ir.^ of exnorienc- an 
different- occupational fields and with diff':ren* .lnterei-*t<: in oconumics 
education, .^o-v.^i ' data as to t]\f- results of Ouost lohna-.r ? Ir- r.v.-p^r^r >i(.r'.' 
and in thr r>cr. -»Tnpanyina nri^f» contest -.fiter a 3 s . 

Wo arc hioh^v aoprociaV tve of your own contribution to th<? inqMiry. 
The Prx-J'c Ccivtj_o^^ 

-hese r^suM-. --.^,ab-ish - :ine bast.-, b-l\ov.', upcr W^i:- .-^-t i.r ^t.-ant-? 
/ who duly -MPuletod O'.u-v i onn.v i r- c?.tn ow orooar.^ i-dividv.a] -ntn-.-^ m 
-hr. prizf' content for b^st r,t3tenont of tho •'cot.t-ens'is " qo<- 1 an^l 

rationa-o.' We eartvrvc-y solicit your entry, hoping thai the ntutem<>nt9 of 
thn winners nf th- $;.--0.00 or'iie and o^ many ITonar-i^^.l e M-ntionn will ..^arn 
^'hioh dr-areo of a— ootanc? and infl-ence fr.r tb- aood )• ec3nfH>n!cs 
r.ducar^^on. The r^ri/.o contest in ^r.ruct ion-, and rcLa-ec^ r..: o-ra arconmany 
this rer.ort in -a . oa^es wherp the tlsquiry r.art ic i.)ant hns -.'a ij.oci 
o 1. iaibil ity . 

< 

Choice s of Part ici pant s^Jjl_luej;.y^i]j}a,^^^^ 

We pr.>s.'nt as r.xhibits X and II (the attachc.'l bUie endpaper?) data as to. 
-indinq", Undor our Questionnaire M. We hope you will consider with car.i 
the possib^- meanlr.a^; tv you of the^>o results. Some deqree of qualitative 
exDlanatlon f--- thr^rr -av '^o found in the q-ldnnrod-coi ored paper Kxhibits 
CII whi-h acfonoa-. i ■■..T- o':r V'-^e?! t j onna i it/,. 

/ 

J 
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G eneral Goal anci Rationale Only a Start 

•tVen if you have developed for yourself a general qoul and rationale for 
-jconoTnics education which you consider whol l^^ satisfactory, it is no moro 
than the fir.4t stop in any educational project. It is cm unavoidable first 
step, however, for educational projects which do not have tliem in oxplicit 
form will still havt-* therii implicit in their undertakings. 

The purpose of such cfoa-. and rationale prescriptions is thu'5 to establish 
explicitly guidelines d-afr.ning what behavioral (act ion) objectiveM are qermane, 
what educational •'»rocos«GS and means are to tc used, and so on - 

Who ' s i n " Ch arge Here? 

Two of the participants in the inquiry expressed surprise that our i*«-')32 
goa'' specification of Questionnaire #4 was not based upon the contending 
goal that had received some plurality among the Questionnaire P'i choices. 
But a Delphi-type inquiry should, it seems to|us, be considered nore in- 
portantly as n thinking-together, a colloquiVim, and an attempt to reach a 
reasonab"!e and v/orkable consensus based upon qualitative as well as 
quantitative considerations. Its purpose is not to deterrrtine individual 
winners or losers - hopefully everyone will be a gainer from wha\-.ever more 
effective f^-coomes in economics education are rrado possible. 

Three, perhaps four, participants (including one of those j-'.ted in the 
preceding paragraph) articulated either thi> possibility or r.he conviction 
that we were manipulating the Inquiry to our own preconceivM'3 concH-.s ions . 

Any attempt to encourage consensu.^ in such an Inquiry of cDur.ii- r.nvolvos 
a risk of this nature, bur: our repeated report ings o^. oercentage choices 
as weM as of expressed opinions of participants, ond the wcfll-oxercised 
subso'^uent chances for participants to demur, all «.;gcfj»s»t to us that others 
who may have shared but did not articulate this concern were not numerous. 
We hope -that is the case and that th? power of multiple qood choices of 
the whole panel is what has really prevailed. 

Most of us, including those writers, would probably hold as a value that a 
qeneral qca"! or rationale must in the end be something personal and not 
dictated by anyone else. Another participant wr'^te to us in amplification 
of his '^unit innntiir'* **-A r^«?p<^n<»#?f? r i"ffiif>t- 1 m«^P I think that effective 
statements of ooaKs must be highly personal ~ someone olse'r. statement may 
qivn onr-" idf-as but ultimately one must formulate his own". We may all 
share in this thouaht of a veteran in economics education and consider 
•■v.:r whrl'^ ^ ph i-'' iko incruiry pr-)cess as an attempt to discriminate amona 
possibilities ^'or this ultimate nurpose. We need not always repeat the 
mistaVos and '>vorsicThts which ->thers have unveiled. 



The veteran in economics education continued: 

« "XTnfortunatoly there has been Tittle serious widesf)road 

thought and writing on goals in the economics proi-e-ssion. 
Almost no serious writing on philosophy of econom*!c 
education exists. The last decade has strossod mcana, 
behavioral research to measure efficiency, our training 
as economi'sty 'i.e., to be concerned only with moans to 
given onda) may have enslaved our minds as teachers. 
(Generally we either are not intere5;ted in ends or assume 
there is wide consensus. 

"Ferhaps your study may help. But if it is to, I think it 
must be germinal in nature, i.e., it should stimulate and 
encourage the teacher to formulate his own answer. Any 
'correct' final statement of goals is bound to become mere 
dead ideas. Goals are for living, for action, and not to 
be written down as final 'truths'". 

Carrying On 

And so we hope that the findings of this Inquiry will not only serve as the 
basis for prize entries, but also as a basis for your own thoughtful and 
continued explorations as to what really is the best coal for economics 
education. May it then become a guideline for you toward more effective 
economics education whenever you act as a teacher, curriculum opecialist, 
author of textbook or other materials, economics education courcil or 
center director or associate, or financial supporter of economics education 

Two Warnings and cone luo ion 

/ We close v/ith two expressed concerns of participants, A businessman writes 

"Despite the acceptable explanation and rationale of 
vour pink-pap€?r cornment on Goal #17 (to improve our 
understanding of the free enterprise or market economy), 
I find it worthy of note, and a matter of considerable 
concern that 'social scientists - other,' 'social studies - 
other ' , and '(trainers of) social studies teachers ' reject 
the market economy Goal #17 by such overwhelming percen-- 
taqes (80%, 80% and 71%). Perhaps this is where some of 
our troubles are cominq from; economics taught by social 
scientists or social studies teachers who do not know 
f^conomics, and who nave an obvious predisposition against 
the market economy which provides the wealth on which they 
subs ist " , 
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And a social science program director says: 



'Economics education must deal with economics as^ 
a discipline with special contributions to under- 
s*:andinc the world. It must not be lost in a 
vague social studies synthesis". 




Our Inquiry may have led us into areas involving philosophy, religion, 
psycho locry, rhetoric, and whatnot, but let us nevertheless well remember 
th<3it our tiltimate concern has been for a wiaer understanding of basic 
economic principles and their possible applications, Th.is continues as 
our serious concern. 
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V.obert V. Horton 
Associate Professor 
Department of Economics 



Den.iis J. Weidenaar 
Associate Professor 
Department of Economics 



Project Director 



Dir*^ctor, Purdue Center 
for J^iconomics Education 



March 18, 1974 
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EXHIBIT I BEST COPT mm\t 

Percentages of Respondents by Primary Occupations 
Accepting and Rejecting Goal # 632^ 

£umulative Per ce nt Accep ti ng 

very + + only 

Respondents with Number enthusi- Enthusi- Roluc-fper C«nt 

■^r V ^^ary Occapa t io n : (n)^ astically ast ica 1 l y Will iAglytan t ly » >roiect ing 



•"con. rduc. 


SO 


24% 


44% 


66% 


90% 


! 

10 


^•c.:'n. - Othor 


40 


22 


40 


60 


F-0 


20 


•^d. Ad/-.. 


21 


24 


38 


'»7 


71 


20 


Soc. Sc. - Othor 


18 


17 


33 


72 


89 


1] 


Soc. Studies - 
Other 


5 


20 


60 


60 


eo 


20 


Tr. ^'.oc. Sc. Tchrs. 


16 


12 


56 


81 


81 


19 


Business 


22 


4 


14 


-SO 


77 


2:^ 


Purduo Student 


11 


36 




il2 


100 


0 


Other Categories: 














Ad. Off. nr Kirp. Ec 
Ed. council or 
Center 


• 

30 


2 3 


47 




90 


10 


Author Kcon. Text: 














Co". 1 eqe 


32 


16 


.m 


66 


88 


12 


Pr-^-C^l"' ece 


7 


29 


43 


':7 


7,. 1 

I 
1 


29 



I 



^ Goal ^6 32 is stated on p. 3 of Form 17A. 

Excludes , respondents with other orimary occupations 
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EXHIBIT IIA 

The General Goals of Economics Education* 
in contention in Questionnaire #4 



To help us to be more capable as direct 
participants in the economy - that is, as 
consumers, workers, businessmen, or investors 

#3 ; To "improve" decisions when we act in our 
society ns citizens. 

#6: To improve our understanding of the world in 

* 

which we live 



Economics education is defined for purposes of this study 
to mean activities which promote a wider understanding of 
basic economic principles and their possible appl ica*- ions , 
as a matter of general education . (It is- not, therefore, 
intended to include education in more advanced economics 
as a matter of profess ionil training) . 
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Percentages of Choices in Questionnaire #4 as the "Best and "Worst" 
I General Objectives of Eccnomics education 



By Respondents Number 

b 



^Dir. Parti- 

I cipation 

(First Percentage 



Econj. Educ. 

I 

Fcon. - Other 

Ed . Adm . 

Soc. Sc.- Other 



60 Best: 
v;crst ; 

39 Best: 
Worst: 

Best : 
21 Worst: 

Best • 
19 Worst: 



Soc. Studies - Other Best: 

5 Worst: 

Tr. Soc. St. Teachers Best: 

17 Worst: 



Best: 
22 Worst: 

Best : 
11 WortJt: 



Busihess 
Purdue Students 

In Other categories : 

/^d. Off. or Empl.Ec^Q 3^3^. 
^. council or Ctr. worst: 



Author F.con. Text: 

College 

Pre-Co"' leae 



3 3 Best: 
Worst : 

7 Best: 

Worst: i 



13% 



18 



64 



48 



38 



37 



26 



40 



60 



18 



53 



14 



i 4S 



3b 



13 



66 



IS 



73 



0 



2 9 




Understand 

Wt.2rj.cl, 

"B«»st:" - S'&cond Pt-rcen trite "Worst." 

I 



32% 
7% 



36 



8 



14 



21 



26 



1 20 



64 



.8 



0 



46 



64 



7 7 



33 



57 



14 



50% 



27% 



46 



26 



4:? 



48 



42 



32 



40 



40 



18 



41 



27 



36 



27 



24 



A3 



S7 



a Those qoala are defined in ^.hibit IIA on tho preceding page 
h i^.xclude.i respondents with other orimary occuoations. 
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Purdue Universitv 



DC • l6k. 



KWANNe»T OWAOWATe SCHOOL 

O r 

INOUSTRIAl. ADMINISTRATION 
HRANNCHT OUILOING 

we^r lafavi:tti.. inuiana 4790? 



BIST COM WWWBU 



March 18 # 1974 



TO All Participants Who Duly Completed Questionnaire #4 of Our Inquiry 
as to the Goal(s) of Economics pjducatlon: 



We are pleased to invite you to participate in our contest for the prize 
of $2 "^0.00 which IS to be awarded for the best statement of the "consensus" 
goal of economics education and its rationale which were developed in our 
recent Inquiry. The award, made possible by the Krannert School of 
Industrial Administrdcion, is renewed evidence of its long term devotion 
to the cause of economics education. 



We beliovti that the development now of such a statement of our goal and 
rationale is very importai^t to that cause, as has been amply demonstrated 
as our inquiry pv:ogre3.>4ed. We therefore earnestly solicit your parti- 
cipation as a contestant. 

We plan to publicize the names of the winner and of those others who earn 
honorable mention fox their contributions. 

The judges as to the winning contribution are identified on the reverse 
:iide of this page. 

A listing of Points to be considered in -judging Entries and a restatement 
of the 'oonsonsiis^goal and rationale, together with annotated points of 
cr.it.ici3m, are attached. The Application for Entry (Pom 18a) and the form 
for each Prize Content Entry (19A) are the accompanying pink pagesj the 
^egvilations as to tne Comcest appear on their reverse sides (Form 20-A) . 

Please note thnt all entries are to be completed in conformity with them 
and that the limitation of entries to no more than 175 words will be rigidly 
applied. All fjntries must be postmarked no later than April 20 and addressed 
to: Goal a Competition, 

Krannert Bide/, , 

Purdue university. 



RE; Prize Contest for Statement of Goal and Rationale 




Lafayette, Indiana, 47907. 




Robert V. Horton 
ASSOC iar.f Profes-'sor 
Department of Economics 



Dennis J. Weidenaar 
Associate professor 
Department of Economics 



Project Dire^'tf>r 



Director, Purdue Center 
for Economic Education 



16A (17 A at cached) 



Judges of the Prize contest 



Bennett a. Brown, President ggSI 
Citiz«-?ns and Southern Holding company 
(subjoct to his confirmation) 



vTohn R. Coleman, President 
■^iaverford College 



L. Prankel, President 
joint Council on Economic Education 



Richard ic. Munsterman, Profersor of Educational Administration 
Purdue University 



Paul L. Ward, Executive Secretary 
American Historical Association 
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BEST COPY AVAILABLE 

« 

POI NTS TO pi.: coNSID^:R^'■^ inv judging ^j^^T Risj 

Th»' nun.l^or .>r w'.)r<i'3 of an ontry must not exceed ITS (not count inq tha 
p^'i vinaiv'».'<^>- M -io f init ion of economics education nor tho oxpK-in- 
ati Ml ♦.hat t h(« paro(,£5e 'n" rh«-» 0"^^^ and rationale i.s of course n>) 
t{>i.r»' tii.ip t 1 5>ef. thf quidina boisis for activit lea and cour.vc oi - 

• tan j ^cU ion devailed behavioral ob3ect tvcj , ovalaration ins-.'uinont.'^i , 
•■ 1 < . '( \. •mni'^ cntrKv-s vj.ll bo auinmarily exclucU^d t'rcm f arther 

• .vn : U'.! J on . 

Th« goal aid rbtjonale to be covered ar«j those of th*--" Censor sua'; but 
v/:tn appropriate roflecticna of Points of Criticiam cs they appear 

jr. th.-j follf>w.-inq parje.'^i. 

Entrio.'-i wlU he excludjid successively and/or rated on the basis of: 

(a) complecenoss of covt*raqo of points of that'' Consensus 'and 
<ippropri.-.i:o Points of Cr.itici3m. 

(b) 1 j.nit.at.ijn to a sinqle-pf>aked goal; that ii, one that is 
npither explicitly or implicitly really a stetement of multiple 
qoals. 

(c) Ar^r-uracy of statement as to all significant points oi the 
'(•'-nsenbur/'. statement end the Points of • Crvcicism refl«3cted in 

:hf pntry statement, 

i'i) lnL<n-na.l lo-:Tic and unity of the entry statement. 

(e) Brevity cf th« entry statement, tout only v/ithin the r^ngj of 
17 s down to I'iO words. 

(f) 'lenero! clarity and co.Tiprehensibility of the entry s^iatement to 
rcryncmiuts, t.f>achers, .students, school administrators, other 
social sc ienti.sto^ and financial supporters of economics education. 

(g) Appeal or at . r?.ct ivcness of the entry sta*-.emenc to the various 
cjroup.s <,pocifiod xn ( f ) above, plus the public generally, business 
interests, .aDor intore-sts, and agricultural interests. 



A VIRW AS TO INT'^JIRELATIONSHIPS 
OP CERTAIN POSSIBL*--! GOALS 
OP ECONOMICS EDUCATION 



Understanding of basic 
econanic rrlnciplss 



COMB IN 5D WITH 
of 
in 
and 




inst.ituticnB ani racts, 
the light of (b) 
Goals,, where app 



> 11c able I 



JAM LHPPOVF -^re'g underste.ndinq of the world ?rc' one's 



place in it (i.e. 
economi'^ world) 



by improved v.nder standing of the 



' for ease and comfort 
of mind and emotion, in 
their own right 




AND 



FOR more rational individurjl 
choices among comret-ing soc"i»^- 
alternatives, in the J"»aht of 
their coats and ccna'jquenoes , 
and hop^l-'villY, therefore, 
"better" socxb'. doc i=: ions 



FOR "better" direct 
participation in the 
it economy as consumers, 
? workers, business 
I persons , or investors 



ICO 



The "Consensus" General Objective or Goal of 
♦ Economics Education* and 1 1^ Rationale (#632), mmiAB 
with Annotated Points of , Critic ism (Bf C0W hVhIVHB 

THE GOAL AND RATIONALE (#632). WITH ANNOTATION RriF^Rf-lTCF S 
INDICATED + a 

0 

The general objective or goal of economics education'* is to 
ijnprcve our understanding of the world in which wo live,^*^*^ 

This objective is asserted in the belief that as a result \>fe 
may each enhance the sense of being at one with ourselves and 
with our encompassing worlds, A feeling of integrity of self 
and world apoears to be fundamental to personal contentment. ^ 
Tt may also release us to make more rational personal decisions 
and to participate in the making of more rational social 
decisions. Moreover, pur improved understanding would directly 
yield frameworks and t'6bls of analysis for better discriminating 
among many of the social alternatives which may bo available 
to us. 9'^ 



* r^onomics education is defined, for purposes of this study 
to mean activities which promote a wider understanding of 
basic economic principles and their possible applications, 
as a matter of general education . (It is net., thers^ore, 
intended to include education in more advanced ec-on':»mic3 
as a matter of professional training) . 



4- The notes indicated alphabetically appear on the following 
pages . 

^ This general objective or goal, with its rationale, is 
intended to clarify purposes and thus serve an a guide for 
the specification of material content and skillr? to be 
mastered, the development of such detailed behavioral 
objectives as are appropriate, pertinent evaluation items, 
etc. By itself then it is not intended to be an adequate 
specification of an educational program: it forms only 
an explicit base for the development of such a program. 
Such a base, explicit or Implicit, can not be avoided. 

A more complete rationale would of course include also 
discussion of learning theory^ teaching strategies^ 
media^ diffusion processes^ etc* 



11. POINTS OF CRITICISM AKD SUCK 

CSeneral Points _ aa0| 



We attenpt to identify belc%; the nvain points of pertinent 
criticis.?. of the 'crnsehsus** goal a632 as stated in our 
Ovkestionnaire «k4 and. as repeated in annotated form on the. 
©receding page. Tney should be taken as important items 
for consideration in raf onnulating any general goal of 
ecr>Ronics education and in particular now in preparing 
entriofi for zhc current priie contest. They reflect the 
vears '^f experience of many participants in various fields 
of env!eavc»r, as well as cvirrent thought in our Inquiry process, 
Mf^verth^^le-^s , in heedinq these concerns and suggestions we 
nust not f !>rc:ot that these sane yaars of e*:perience and 
oarefu' t.>ra3ht have also beea involved in developing goal 
»f•^2, chrruan the Inquiry -orccess, in accepting it to the 
decree i*epor:ed, and in supporting much or all of its 
crn^en^. 

ft 

Tri" ji". r-s^* fov tne mze centrist is to glean and polish 
<'V€ry ■:)vt of tr.o qold, and exclude every bit of the dross, 
st-£:red cr i;n»o:i.^vi, in Gc»al «632 as it stands above. In 
dr-mrr this ve should tear cDnstantly in mind thfe need for 
bcth clarity dnd appeal to various publics, as well as other 
p.-^incf ir.dica'wed m the accompanying "Points to be Cor.i- idered 
in Judc. mc Sn-ries". 

The de^'^-^lcpr^^nt oT such a ^cal and rationale constitutes a 
♦^M 1 as.oph:cal -r^blen, an- we should not obscure this fact, 
nor ha\ v' any -""^^ i-t , especially where it is suppor- 

ted by the --tf- 1 ist ical data and canvments of others developed 
ir. Dur rr.qjir> prooes£. 
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h*? use of --^trs such as bViitve , "rr-iAion ' , etc., in the 
vtatei.ent ot &ucr a codl and itu ra-l:icnaj<» r.iay accordingly 
..€; both essentia* and desirable." 

^-^nw of -.he ra^-tici pants have said that the goal is too 
0 <-.-'.-?rc.l f->s edv'.cax: iCT.iil ir;p ler.-.entat i ^.n and -jvaluati^n pro- 
codUi.--. <:nd thaz: ic is ritated in teri.is of understanding 
rather •:r.a.i o: act ion (s^.. Suc\ con-nents may veil be mis- 
c-r.iv rv. • n-i '^'v3 purpose of a aeneral qcal'-^and rationale. 
' ^t- iT functirra are t ietin-? the area and nature of what- 
♦'vrr <>t:^'i'o'' b.^-avicral ..=iv?t i .^-n) objectives, evaluation 
pi ^c-.^ris , etc., aro tc be established. Without a reneral 
v:oal o.nc. rari-^r. ile, we would hla^e no cruide as to whether the 
•he v-'cricert oS irolative scarcity, for example, is more 
cc-rrr.fine t"> ec:>ac.-p;cs education than the number of Federal 
Reserv*^ Bankc ve have or even the definition of the word 
'•econc~i.-:^ ' . 



wgr eon wiNUSii 

This purpose of a general goal and rationale is so IS^ily over- 
looked or misunderstood that the footnote |on. p. 3 designated by 
the syrnbol ^ is to be considered an integral part of each of 
the prize contest entries^. ! 

1 

Note also that the accompanying definition: of economics education 
effectively constrains the area with which: our goal and rationale 
are concerned.- 

I 

y 

Some of the objectors may, however, have a somewhat different point 
in mind. r*or example*. • "find terminology ; that makes the goal 
appear a bit more * active* than the term 'understanding* implies" 
and "The w.")rd 'understanding' is a problem'^. Perhaps attempting 
to Col IrAv out the latter '9 suggestion (or an alternative) in the 
statement of the goal itself would be helpful: 

. . . t:o :.ruprove our abilities to identify, 
interpret, and evaluate in the light of our 
•/^.luea, the complexities of the world in 
which we live". 

c 

The ^'alu-:^ f;f rat mortality unoerlies the goal and rationale, as 
well a5J our entire Inquiry*' We a^ree that this circumstance should 
te mado explici'c as zo the whole statement and again as to certain 
pc^rticular points x as identified below. 

M ore Specific P o_int 3j 

^ We received a ivamber of comments that economics alone does not 
pir^vidr und^.Tstanaing of the world. Of course it does not. But 
thf^ point ha^\ been made so often by participants that we should be 
nxplicit in owr .statements by including something such as "to the 
extent that such understanding may be achieved through improved 
i;nGersi:anding of the economic aspects of the world". 

*^ The most frequent criticism of goal #632 and its rationale 
concerned the first two sentences of the rationale and their 
SRrruelar. They were said to be pompous, poetic, pretentious, 
messianic, naive, he:ivy, theological, academe«je^ psychologese^ even 
"too liberal*' and '* touchy- fee lie social science". One cc^nment 
went: "Prefer: take 2 pills and call me in a week"; another: "I'm 
a lititie hazy on phrases like 'being at one wiuh ourselves* or 'a 
l«-^^l ir\rL of i^itegrity of self and world (his emphasis) ; • •* and a 
third: "No^ver hdve managed to worry much about: 'being at one with 
/myself _/ and with the encompassing world.''" (We'll bet he 
hasn't, bat it se^ms some others among us today havei). 




An entran : may rcvi.-^e that footnote to taste, but it will not 
in any event be d factor in the prize contest judging. 

(0 3 
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There were also negative remarks more specific to oconomics 
education. "X have no idea... what these two sentences raean or 
.Ijnply in terms of economics education? . "goes bayono proper 
purview of economics education?" and "I would raise my rating 
of Goal 632... if it had some means of measuring accomplishment 
toward meeting the goal". 

The usual suggestion was to take out the offending sentences. 

But there were also such notes as; "/spell out _/ what you mean 
by such Tih .\ngs . . . " ♦ "Explain more clearly what the 'oneness' means''^ 
and *The same ideas should be restated in more concrete and objective 
terms " . 

And certainly the material sJiould not suggest that we are sponooring 
"touchy- feel ie social science" - we should make clear that we 
refer to worlds of reality, recognizing the validity of another 
participant's comment: "I believe conflict is an important part 
of human experience and thus reject the 'sense of being at one 
with ourselves and o^ir world' part. Indeed I think much know- 
ledge has the effect of making us feel at odds with things as we 
find them and that this may not bo such a bad thing". 

Other favorable, but sceptical, notes were: "Don't kncjw how, but 
wonderful"? "I like the objective very much, but... we don't know 
how.,.", and "Confess that 'understanding of the world' is a 
desirable goal but difficult to attaSin. Like much of education, 
we are dealing here with the ' impossible dream '" « 

All in all, the preponderant statistical »iupport in the accompanying 
report to participants in our Inquiry affords our stronge?»t, 
independent basis for retaining the theme, although one participant 
volunteered: "Goal #632 is almost magnificent . I've made a copy 
because it says so well what oft was dimly thought but nevir so 
well expressed!" 

We hope, nevertheless, that that writer, like ourselves, will still 
welcome constructive improvements. 

We believe that the ideas - not the particular words - of the two 
sentences in question are important to the integration and definition 
of why and how we propose to seek the stated goals. They seem to 
us basic to a systematic rationale and a better guide to behavioral 
nbiectives, strategies, and evaluation than the bald goal alone. 
Without an interlacing of points do we not end up with at best a 
series of assertions and not a rationale at all? 

Moreover, we do not concur with the thouqhts which were occasionally 
'?xpressed that a social science ir- not to yield individual values. 
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W« believe, too, that the innuendo of the two sentences that 
there does inevitably exist an affective domain in education, as 
well as a cognitive domain, is by no means a weakness » but rather 
a strength, of the rationale. We do not believe that we are en- 
gaging in naive psychology, nor in theology, but only asserting 
a fact which we know inwardly: that something understood is some- 
thing less fearsome. We believe this is accepted by all of us 
who accept the value of rationality itself. We may still tremble 
with thunder and lightning, but we may tremble less if we have 
understanding, and we then erect lightning rods rather than make 
burnt offerings to hostile gods. "It is better to light a candle 
than to curse the darkness". (The underlying value of rationality 
may w«il be made specific in this connection, however, even though 
it has already been generally specified as suggested in note ^ 
above . 

S&m<» object ior.s t c.h'e two sentences arose becaus<^ of a perceived 
imposaibility of measurii^ig results of the kind envisaged. However, 
study and m«Daaure",ior.t oJ: relationships between economics education 
and poriional characteristic?, are feasible, both for evaluation and 
-•,»snrnir::. p u-poses, 'ivaT\ thougli u,p to now t.hey may have been in- . 
frequent in our i'itld.-^ 

Tn sumnary, aov.'ever, while there may be some sliock or attention- 
gettino val-ie in the two sentences, they are deficient in clarity, 
meaningly inn d rf:velrttion of intent; in c-ur opinion, therefore, they 
will not achieve as they stand the general approval which they 
shcvild have. 

It may hri nctablr? thac the references tv-> the same ideas which 
Appeared in Questionnaire ^2 were not the subject of such adverse 
oomir.onts, althougJi they appeared there in a less confrontational 
setting and only in a footnote to a diagram. x'here may be some 
usefuln-i-ss in repeating them here; "A person's sense of being at 
ono vvitn hirisf.'lf anr?. "nin surround in^TS " ; the abserrre of "uneasiness 
/o i t by the mere prevalence of ignorance concerning the nature and 
Moaninq of things... to live \r. a universe with whcse final and 
real r:t;ruc^ure one ±n not familiar creates in itself an arxiety"; 
or "Ianoraa'^'2 is iiistor tc mistrust. Instinctively, one fears 
what one dne*i not j-cnow; one prc-iera not to know what one fears"'. 

Adcitional helpful suggestions in this regard from tl'.e participants 
were vc few, but it may perliaps be* useful to cite: "Isn't a (simple?) 
single hunger for understandina a sufficient reason?", and "The 
goal stands by itself, as anyone with a quality education would 
re'_'cgni . Put is it not then true that clear and appealing ex- 
pian=^tion to the less fortunate is all the more justified? 

^ S«^e D.K. Lewis and C.C. Orvis: Research in Economics Educatio n, 
joint council cl'-. 'Economic Education, 1971, esp. pp. 10-11 and 
items rf^rcironce J there. 

erJc /OS' 
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One participant suggested adding "to... understand... /the J7 
individual's owi\ situation"? others wrote: "to be more tolerant 
of economic decisions in which you have no part and avoid nny 
rash actions concerning our decisions"; and "to free t>e mlrd 
from the shackles of a person's own narrow experience". 

A final aota here to be considered was: "It is satisfying to under- 
stand phenomena, and understanding may have some concrete layoffs... 
But such payoffs are only frosting on the v-ake". 

Tha heart of our goal specifications and of success in our ccnteot 
may well lie in the handling of the problem we have reviewed in 
this note. 

1: 

One reason for making clear the ideas discussed in note ^ above 
is to identify clearly the basis for including at all in the 
"consensus" goal and rationale the aim of old goal #2, i.e., to 
help us to be more capable as direct participants in the economy - 
that is, as consumers. Workers, busines??mrn, or Investors. We do not. vich 
to imply that we ourselves have any doubt as tc the high importarce • 
of these objectives. We are just doubtful that an understanding of 
basic economic principles and their possible applications is the 
key to achievement of these objectives (good businessmen and good 
workers, for example, are not necessarily good economists, nor are 
good economists necessarily good consumers or good investors). 



Moreover, we concur fully with the further thought of participants 
that economics education would be a very inefficient too', for 
achieving such capabilities. We would ourselves greatly prefer 
direct training and education in busineos, in investing, in consumer 
affairs, and job experience and training, for the achievement of 
fche.«?p ob-iective3. (Se^ i=^y?iib7.t TII-2 of the Vismoranda'a AccompQuy Inc, 
Questionnaire #4 for participants' comments as to the points of the 
two foregoing paragraphs) . 

If these views are justified, as we believe they are, goals as par- 
ticipants m the economy and as citizens must not directly be 
combined, as some of our participants have suggested. Achievement 
through economics education of better performance as direct par- 
ticipants must clearly be asserted to result only through being 
more at one with oneself and his world through economic understanding 
and thus released to perform better in these respects. (We are 
still not prescribing these words, however). To imply otherwise 
is like favoring the teaching of physics as a science to train both 
scientists and structural steel workers - even basketball players 
and jugglers i 
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Goal #3, to "improve" our iacisionfl cts citizens, ia on the other 
hand encompassed in the Last two sontffncaa of Goal #632 both 
directly and indirectly, although somo proponents scuvjht its 
greater .^mphaais. Tnis was in a few cases as£.cioif.te<^ with par- 
ticularly violent objection to Goal #632. vfuat why th.U should 
have oean so in unclear. g|Sf CCffY 

There is need for special care in specifyino the qocil of "improved 
social deciuions". Xn our O'vn specification of Goal *^632 we were 
momenrarily inadvertent in r<jfo::r-ino to "tho i.ic^c.iz.g of mere 
rAtiO:ia: iccisl decisions". quote .n this connection Wili.:.«rr; 

J. naiLuOl, Pr;.>feas ..>r of Eco;-*a.nics at Princeton "Jniversi^-y : 

"... 1*. v/ou Id appear triac ftooial choice must 
D€ in sense e:'.ther mecnsistent or un- 
c.emncracici This neqacive result is the 
r-;?ntral .r.he.->rer of (Kenneth J.) Arrow's book... 

nuisr. agreed \:hat Arrovv has acair. callec; 
•)i.r attention to tha presence -)f pitfalls and 
creacher^us problems in th^ analysis of group 
dac is ion-mak ing " . 

individuals c&n oC coursie be ra clonal in reac.:in9 their ov,'n con- 
clusions; as to social questions in the light oi scarcity and their 
individual values. Hopefully, then, they m_icVc participate in the 
raaking, in some sense, oi; "better" or "improved*' social decisions.^ 

In t>i - connection we have tried in the Isst bo; on the right of 
page- 2 {the back of the blue paper page) to i:o.? caref uliy-chosen 
language. In is still aubject to inprover.i.^-nt , however^ and we 
would chink that in text there should be apetcific re rarerj...?? to 
acceptance if. the value -)f rat^orMaiity in this raspcc".;, (See 
note ^ abovr-y . 

One suggestion for verbiage as to some part of ".-.his material v,as: 
"for better discrirainat ion ar.iong the rrany co.npeting social al^.er- 
natives and their lesultant consequences"; ethers were _"under~ 
standing the .n^pact and/or consequence..."- and " /for^/ each 
of us better to discriminate in the light of his individucl 
values " . 

^ Good luck to you in your ov^-n endeavor to state our "consensus" 
goal and rationale. We hope for a far finer achievement by you 
in the cause of more effective economics education. In your 
work of overcoming the shortcomings of what you start with, be 
sustained by the vecy strong concensus support you have, well 
evidenced by the results from Questionnaire #4 which we have 
reported in the Exhibits to the accompanying Final Report to 
participants . 



Note that "better", "improved", etc., if unadorned, are also 
defective, for values which differ underlie such words. 

IC1 
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EXHIBIT X 
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Participants in the Inquiry 



In addition to the 203 participants listed below, there wore 
three other individueLLs who ccrapleted Questionalro #U of the Inquiry 
but who preferred to remain anonyroous, as well ac others who participated 
at various stages of the Inquiry. 

No finding of the Inquiry necessarily reflectc the view of any 
individual participant or of any organization with which any participant 
may be affiliated. 
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Willis W. Alexander, 

Exec. V. P., 

Anierican Bankers Assoc, 

William R. Allen, 
Prof. Kcon. 

Univ. of Culif., L. A, 

Carl 5. Am"? , 
Tchr. Econ. & Psych, 
l-'-ii'.erton Union H, S. Dist, 
Pullerton, Calif. 

Ka/ W. Arenaman, 

?voV, Econ. 

Un.iv. of Evaiisville 



W. M. Bennett, 
Dir. Civic Affairs 
Minn. Mng. & Mfg. Co. 



Louis Paul Benson 
Prof, Pol, Sc. 

Kent State Univ, (on leave to 
City Univ. N Y. 1973-197^+) 

J. M. Bortottl, 

Mgr. Corp, Educ , Relations 

Gen, Elec, Co, 

Charles R, Blltt'.cr, 
Econs, 

Int. Bk, Reconstr, & Dev. 



Abraham A, Asofsky 
Ass't, Reg. Rep, 
Soc. Sec, Adm. 

G. L. Bach, 

Prof, Econ. Publ. Pol. 
Stanford Univ, 

Rachel Balbach 

Don Barnhart , 

State Sur)t,,Div. Slem, & 

Sec . Sduc . 
State of S. D. 

James L. Barth,* 

Chm. Soc. Studies Educ. Div. 

Puraue Univ. 

James M. Becker, 
Dir. Diffusion Pro.i . 
Soc. St, Dev. Ctr. 
Ind. Univ. 

Michael Behr, 
Prof. Econ, 

Univ. of Wise. -Superior 

Carolyn Shaw Bell, 
Prof. Econ. 
Wellesley Coll. 



Elston Blythe, 

Soc. St. Consultant 

Evans ville- Vanderburgh Sch. Corp.^Im^ 

Marvin Bower, 
Dir, 

McKlnsey ^ Co. 

Royall Brand! s, 
Prof. Econ. 

Univ. Ill,, Urbana-Champaign 

Sr. Jude Braus 

Prof,, Soc. 8c Deh. Sea. 

Mary College 

Bennett A. Brown*, 
Pres . 

Citizens & Southern Hldg. Co. 

E. Gary Brown, 
Head, Scon. D(:pt. 
M.I.T. 

Stephen Buckles , 

Jt. Council Econ. Ed. 

Joseph M. Byers , 

Prof. Bus. Adm. & Dept. Chm. Bus. 
Comm. Coll. of Allegheny Co., P^^'- 
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Jtunos 0, Calden/ood, 

Prof. Bus. Scon. Sc Int. Trade, 

Univ. So. Calif. 



George G. Uawaon, 
Jt. Council Econ. F.d, 



James T* Canipen, 
Teaching Fellav. Ecc«i., 
Harvard Univ. 

Jo^n A. Carlo on. 
Prof •^'Scon. 
Purdue Univ. 

Cleo He Cberryholmes 
Prof. Poi* Dc. 
Mlc;.. Ct. Univ. 

Wilbur Chien, 
Prof, i Chm. iilcon. 
111. Coll. 

Marshall R. Colberg, 
Prof. Econ. 
Fla. St. Univ. 



John S. Day, 

Dean, Krannert Grad. i)oh. Jn^l. Adin. 
Purdue Univ. 

Richard V/. Dittmer, 

Exec. Dir., Westinghouse Eloc. Kund 

Wi3.1iam Dolrie 

Ase*t. Supt. Ed. Svcs. 

The Penn Harris Manisori Sch# Cor]). > Ind. 

Robert Dorfman, 
Prof. Pol. ?:con. 
Harvard Univ. 

Lula J. Dovi , 

Lrng . Spec . , 3oc . St . 

Hillaborough Co. Bd . Pub. Inctr., 

Tampa 



Jarres Coleman, 
Prof. Soc. 
Univ. Chicago 

Jor-n R. Coleman, 
Pre:s . 

h'averford Coll. 

Robert C. Cosgrove, 
Chm. of 3d. 
Green Giant Co. 

Curtis A. Cramer, 
Prof. Scon. 
Univ. of WyOTi. 

J, Kenneth Davieo, 
I^of. Econ. 
Rrigh'un Young Univ* 

James E. Davis , 
Assoc. Dir. 

Gcx. Sci. Ed. Consortium 



R. S. Eckaus, 
Prof. Econ. 
M. I. T* 

Donald P. Eckrich* 
Pres. 

Poter Eckrich ''c Sons. 

William G. EdKor]y, 
Fir. V. P. 
Cabot Corp. 

John M. PJklnnd, 
Pres. 

Agri. Coop. Dev. Intornat. 

Lloyd W. Elcton, 
Pres . 

Peter Paul 

C. W. Engelland , 

Dir., Soc. oc. Ed. Ctr. 

Ind. Gt. Univ. 
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Rajmiona English, 

Dir. , Goc * Sc • Prog, 

Ed,. Rsch. Council of Amer. 

Stephen Erke, 
Mgr. Tech, Prgms. 
G<;nera.\ Slcc • Co. 

Samiio.l iS, E^tlerme, 

3iuucn^ 

P'irdue Uni'^, 

Kendlgr, Fels, 
Prof, Koon. 
Vandorbilt Univ. 

J, Robert Ferrari, 
V. ?. 3c Ch. 2oon. 
Pxnxdential Ins. Co. of Amer. 

Moe L. Frankei, 
Pres. 

Jt. Council Econ. fid. 

Daniel R. Fusfeld, 
Prof. Econ., 
Univ. of Mich. 

Ju lith Oilman 
Jr. Prgta. Analyst 
Raytheon Co. 

Nathan Glazer 
Prof. Soc . 
ilarvard Univ. 

Nat Goldfinger, 
Dir. Hsch. 
AFL-CIO 

Mark Goracke 

Acs't. to Dean Acad. Planning 
Calif. 3t. Univ. Colic. 

Sanford D. Gordon, 

Ass't. Vice Chancellor Pol. 

Planning 
St. Univ. N. Y. 



Bill Green 
Student 
Purdue Univ. 

J. H. Greif , 
V. P. - Fin. 
Exxon Nuclear Co. 

William Gripman, 
Student 
Purdue Univ. 



Thomas J. Hailstones, 

Prof. Econ. 4 Dean, Coll. Bu6. Adm. 

Xavier Univ. 

W. S. Hajnilton, 
Ch. Econ. 

Amer. Farm. Uur. Fed. 

W. Penn Handwerker, 
Prof. Anthrop. 
Humboldt Si. Univ. 

John Hannaford, 

Assoc. Dean, Coll. Bus. 

Ball St. Univ. 

James D. Harder ^ 
Consulting; Min* Sngr. 
Hcxnestake Min. Co. 

Richard C. Harmstone 
Instr. Fin. ^< Soc. St. 

Univ. of Scranton ^ Gev. Sol . DisLs.jPa. 

Peter ^Tarrin^jton, 
Prof. Fx?on. 

rVt 1 * ) 1 1 #\ T Ty\ Air 

C. Lowell Harriss, 
Prof. Econ. 
Columbia Uni v, 

Philip Harvey, 
Student 
Purdue Univ. 
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Hobert Haveman, 
Prof. Soon., 

Univ. of Wise. - Madison 

Thomas Havrl^esky, 
P:>;of • Econ. , 
Duke Univ. 



George KorwJcls 
Prof. Econ., 
Purdue Univ. 

Joan Ruber, 
Prof. Soc., 
U. 111. - Urbana 
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R. 0. Hawkanr>on, 

P. ' Pub. ;<el., 
U, S» St«al Corp. 



Harry D. Hutchinson, 
Prof. Rcon . , 
Univ. Del. 



rhomar> H. Hay, 
Prof. Anthrcp. , 
Univ. of Mo. - St. L. 

E. L. Hazlett 
2xer!. Dir. , 

Kan. Council Econ. Ed. 

Suzanne Helburn, 

Prof. Econ. & Soc • Scs., 

Univ. Col., Denver 



James G. Kendrick 
Prof. EcoTi. 
Univ. Neb. 

Gordon Kingma, V. P. 
Lafayette Natl. Bnk. 

Stanley Kleiman, 
Soc. 3t. l>pec. (K-li?) 
B^i. of Ed. 5 
Livingston, N» J. 



P. ^. Hempstead, 

Far^n Owner ^ Operator, Minn. 

Patric H. Hendershott, 
Prof. Econ. it Fin. , 
I-\irdue Univ. 

Joel F. Kenning, 

Natl. Dir. Yoiith Ed. Cor Git. 

Amer. Bar Assoc. 

>/illLam J. Herron, 
H. 3. Scon. Tchr. 
Mt . 7ernon , Ind . 

Paul Heyne, 
Phrof . Econ. , 
oo. Meth. Un*Lv. 

Waldo Hoffman 
Dir. Sec. Instr . , 
Indianapolis Pub. Schls. 

Hobert V. Morton 
Prof. Ener. Econ. Ed., 
P^jrdvie Univ. , '-c 
Ltd. Partner. Goldman, 
Garhn >fe Co. 



Don A. Knight, 
Prof. Educ . ? 
Univ. Mo. - K. C. 

Richard S. Knight, 

Prof. (3oo. 'Jt. Tipec.) S.'U , 

Utah 

Proj., He In?. Kohler, 
Prof. Econ. 
Amherst Coll. 

Leonard Kon,'-;, 
Student 
P^irriue Univ. 

Alfred Kuhn, 
Prof. Econ., 
Univ. of Cincianati 

Richard T. LaBrecque, 
Prof. Ed. Phil. 
Univ* Ky. 

Charier? B. Landon, 
Prof. Econ. 3un . Ad.nfi., 
• Campbell Coll . 
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Edward 0. Laumajin, 

r.'O!'. 3oc. Dir. Ctr. Sex:. Org. 

f;tudiert , 
Vniv. Chicago 

R. W. Laxaon, 

lloiioy./*.. 11 

Laurence E. Lea-Tier, 
Prof* icon. , 

3^. Univ. N. y. - Bingham con 

:-;alph 7. . Lecky , Jr . , 

I\irdue Univ. 

Gregg 0, Lehman 
Pre:'. Bus . & Scon. . 
"'ay lor Univ. 

K. G. Lipsey, 
Prof. Scon. 

Queens Univ., Kingston 

f\;ine Lomriol, 
Prof. Hist., 
Purdue Univ. 

William G. Loy , 
Prof. Geog., 
Univ. of Oreg. 

David P. Loyd, 

Dir., Div. liui^ . Adm, Scon., 
Ashland Coll. 

William A. Lukor, 

Prof. Scon., 

:;o, Tex. r.t. Univ. 

Keith Lumsden, 
Prof. Scon., 
Stanford Univ. 

Violet C. Lynch, 
Goo. St. Tchr . , 
Bloomington, Ind. , H. S, So. 



John R. Madden, 
Dir. Gurricu]um, 

Lower Merion Sch. Dist. ^fffi 
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